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Since 1998, each local education authority has been required by law to publish a Behaviour Support
Plan (BSP) that details:

A the authority(s strategic approach to behaviour,

A the support services provided to schools and

A the support available to individual pupils.

A The Plan should be a live document updated and revised every three years.

Hackneyos first plan was written in 1998 and revised in 2001. Following the three-year cycle, the
next BSP would normally be written in 2004. However, since taking over the functions of the local
education authority in August 2002, The Learning Trust has identified behaviour as a major issue
for Hackney schools and parents. It is therefore vital to re-write the Plan sooner rather than later
as part of the on-going process of improvement.

In addition to detailing all the provisions that are available in the borough, the Plan seeks to find
common ground and expectations on areas such as behaviour policies, attendance policies, when
exclusion is appropriate and the processes to be used for exclusion. It also seeks to be a practical
document by providing guidance on policies, model exclusion letters and a range of contacts
within education, health, social services and the voluntary sector.

In this document ¢parentd has the meaning given by Section 576 of the 1996 Education Act and it
includes:

A all natural parents, whether or not they are married, and

A any person who, although not a natural parent has parental responsibility for a child
or young person, and

A any person, although not a natural parent, who has care of a child or young person.

Pupils, parents, staff and the Learning Trust want all Hackney schools to be efficient and safe
places for learning that offer access to the widest number of pupils. This Plan believes that to
work towards that aim we need to adopt a pro-active approach to behaviour management that is
common to all Hackney schools. This does not mean prescribing a set of rules from the centre.
It means creating an ethos in all schools that supports a dialogue between school, parents and
pupils to achieve a common set of expectations. It is essential that everyone knows they have a
stake in positive behaviour so that pupils are given the best possible opportunity to achieve their
potential.
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There are three important objectives to achieve in order to maximize the learning opportunities of
Hackney pupils

A Achieving inclusive education so that as many pupils as possible are educated within
the mainstream;

A Encouraging positive behaviour and setting boundaries
A Creating a positive environment for learning.

Sometimes fiinclusiono is seen as something that works against, rather than with, the promotion
of a positive learning environment. In other words, the inclusion of pupils in the mainstream
who have challenging behaviour undermines the learning opportunities of others. The Learning
Trust believes that both inclusion and high levels of attainment can be pursued and achieved
simultaneously. By carefully planning strategies for the promotion of positive behaviour and by
effective practice and implementation, many negative behaviours can be avoided. At the same
time, by using sanctions and supports in tandem, behaviour can be improved and modified.  This
applies equally to whole school strategies and strategies for individual pupils. The Learning Trust
therefore believes that:

A All pupils have the right to an education
A Pupils should be educated alongside their peers

A Education prepares pupils for adult life and that includes developing an understand-
ing of appropriate behaviour and an ability to manage behaviour independently

A Challenging behaviour must be addressed to prevent harm to others, to prevent
harm to the child and develop the childés self management

A Teachers need to be equipped with the skills and support systems to promote posi-
tive behaviour and address challenging behaviour

A Parents and the community need to be involved wherever possible in promoting
positive behaviour

A Time has to be devoted to listening to children to raise their self-esteem and to
allow their views to inform discussion, policy and practice;

A Support packages and interventions have to be put in place as soon as possible
after a need has been identified
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The Behaviour Support Plan has a clear relationship with The Learning Trustés Education
Development Plan (EDP), its Annual Plan and Hackneyts Corporate Plan set out in iHackney 2020
Visiono.  Chapter 6 provides a detailed account of other strategic plans which contribute to and
link with the BSP. In summary however, the key themes which link the EDP, the Annual Plan and
the BSP are those which are aimed at:

A reducing permanent exclusions;
A'increasing the level of attendance at school;
A reducing unauthorised absence;

A raising the level of attainment of Hackney pupils

The Behaviour Support Plan also plays a central part in the EDP objectives on behaviour which
dle.

A Ensuring consistent practice across schools
A Developing the sharing of information and effective practice

A Establishing a collaborative framework between schools for working with pupils at
risk of exclusion

Increasing the range of good quality intervention strategies available to schools, in particular
developing a greater engagement with pupils aged 14-16 through curriculum development as
part of the 14-19 Strategy.

The aim of the BSP is to offer a clear structure setting out the roles of support services and to
provide a range of responses to behavioural difficulties that can be made before situations become
critical. The challenge is to bring together the various initiatives and services into a coherent whole
so that schools feel clear about the sanctions, supports and services they can utilise in order to
support pupils within the mainstream and achieve an inclusive model of education.

The BSP, like all other policies works within the framework of The Learning Trustds Equalities
Statement which is set out below.
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Discrimination is dangerous and damaging. It also wastes talent and resources. We are opposed
to it and challenging it is our duty and responsibility.

Valuing diversity means recognising that everyone has a positive and valuable contribution to
make. It also helps us to enjoy living, learning and working together.

The Board of the Learning Trust has an absolute commitment to valuing diversity and that means
believing in equality, challenging discrimination and social exclusion wherever we find it. This also
means ensuring that the commitment is shared by all employees of the Learning Trust, schools and
learning institutions within Hackney.

Hackney is made up of diverse communities; this includes women, men and children from very
different backgrounds, races, religions and cultures. In a society, which can often exclude and
marginalise, that diversity is to be celebrated.

Whilst some groups have relatively easy access to quality services, the basic needs of others can
at times be missed. The Learning Trust is committed to attaining excellence in the delivery of
services to everyone in the community T regardless of gender, age, disability, race, class, religion,
sexuality and any other unjustifiable grounds.

As employers we will work to rid Hackney of prejudice, ensuring that everyone is treated with
respect for their unique and valuable contributions. We are working towards a just society that
gives an equal chance to work, learn and live free from stereotyping and discrimination. We will
work with our partners and other agencies to achieve this.

We want to work together to build a spirit of co-operation in Hackney, an atmosphere free from
prejudice, ill feeling or resentment.

As service providers we will challenge discrimination and promote our policy with service users and
the public in general.

The Learning Trust is the future of education in Hackney. We intend to aspire, achieve, innovate
and develop. We are working towards everyone in Hackney having a stake in what we do.
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Chapter One:

Common approaches to
behaviour, preventative
measures and the use of
exclusion

The Learning Trust believes that there should be a common approach to behaviour across all
the schools in Hackney. This means making sure that the basic provisions are in place (such as
behaviour policies, school rules) and agreeing a common framework for rewards and sanctions. If
schools and the Learning Trust agree and adopt a set of common expectations with parents and
pupils it will ensure consistency across Hackney. Consistency will mean that pupils and parents are
aware of the standards expected whichever Hackney school the child attends.

Some of the themes discussed below are very basic considerations. However, the Learning
Trust and schools need to start with the basics and work upwards. Until we ensure that the basic
structures are in place across the whole borough, more creative strategies to support behaviour

will not work.

Behaviour Policies

Every governing body must formulate, agree and publish a behaviour policy for their school. Once
the behaviour policy is in place it should be reviewed regularly and publicised to pupils, parents
and staff every year. The policy is the starting point for positive behaviour management in a
school.

The policy must be developed in a manner that involves teachers, non-teaching staff, governors
and the Senior Management Team. Pupils should also be involved in drawing up the policy so
that there is a sense of ownership and involvement. Pupils more than anyone want an effective
behaviour policy so that they feel safe and able to learn when they come to school.

Governing bodies are legally required to review their policies on an annual basis. Governing bodies
in Hackney schools are asked to review their behaviour policies at the next available opportunity or
at least, as part of the annual review process. A behaviour policy checklist is attached at Appendix
1. In addition, Appendix 18 provides a model for pathways in response to both positive and
negative behaviour.

It is suggested that the relevant sub-committee for each governing body begin the process by
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using the checklist as an audit vehicle for considering current practice. The process should then
move on to discussions at staff meetings. One or two governors should attend these staff meetings
so they can hear for themselves what the difficulties are and how things could be improved. Pupils
should also be given the opportunity to put their views. This could be through the School Council
or through the Citizenship curriculum.

As well as addressing themselves to strategic and monitoring issues, governors and staff should
also be asking practical questions such as:

A Are the classroom rules displayed in every classroom?

A Are the corridor / playground rules displayed prominently?

A How often are teachers provided with training on behaviour management?
A Is behaviour managed consistently across the school?

A How do teachers support each other in managing behaviour?

A'What is the role of the SENCO (special needs co-ordinator) in behaviour manage-
ment and is that person sufficiently supported?

Under the Race Relations Amendment Act governing bodies have a duty to formulate and
implement a race equality policy. They are also under a duty to monitor the impact of all their
policies on different racial groups. This includes the behaviour policy. So for example, governors
should ask for the exclusion figures broken down by ethnicity so they can determine whether any
patterns exist and how they can be addressed. Linked to this is the duty of schools to monitor and
report on racist incidents. Accurate records should be kept and reported to the Learning Trust on
a regular basis.
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Governors and schools are specifically requested NOT to include in their behaviour policies
provisions that make certain behaviours more serious than would normally be expected. For
example, some schools state in their behaviour policies that possession of marijuana will always
lead to a permanent exclusion. Experience shows that such policies have little or no impact as a
deterrent. Furthermore, when implemented it can lead to instances where pupils with otherwise
good behaviour have been permanently excluded for a lapse in judgement. That is not to say
that the fone-offo incidents cannot lead to a permanent exclusion. However, these instances are
generally confined to situations that involve potential or actual serious harm to others.

The guiding principle in the policy and its implementation is that behaviour management should
be proactive rather than reactive. This means anticipating possible difficulties and thinking ahead
rather than always reacting to problems that arise. For example

A Rules that are agreed with parents and pupils and that are constantly displayed will
set the framework.

A Effective pastoral support procedures and strategies designed for individual pupils
are more likely to change behaviour in the long term than repeated punishment.

A Good playground management that provides an environment where children are
engaged in enjoyable activities will cut down negative actions resulting from bore-
dom

Adopting a proactive approach must begin with the policy itself. Reactive approaches to policy
include those that incorporate a fitariffo system in which certain responses are stated to occur
in response to certain behaviours. Whilst tariff systems can be appealing in terms of clarity and
uniformity, their lack of flexibility means that they can become very unhelpful in dealing with
complex interactions between young people. In 1998, the Office for Standards in Education
wrote,

filn some cases an increase in the numbers of exclusions can be attributed to the
application of new stratified codes of conduct in which exclusion is a fixed penalty
on a sliding scale: whereas in the past, for example, incidents of fighting were dealt
with by pastoral staff as arbitrators and conciliators, many recently adopted behaviour
codes stipulate a temporary exclusion as the punishment for fighting.o

A fione size fits allo approach where stated rules apply to all events can downgrade professional
judgements and interpretations. It can also lead to undesirable instances of firough justiceo for
pupils in very vulnerable circumstances (for example, young people in public care).

At Appendix 1 there is a behaviour policy checklist / audit which has been designed with the
proactive approach in mind.
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It Is Important that behaviour policies should recognise and reward good behaviour. At Appendix
18 there is a plan of behaviour pathways based on a model developed by a Hackney secondary
school. The plan provides a balance between positive behaviour paths and behaviour modification.
It provides a range of responses for staff to consider when dealing with both positive and
challenging behaviour. It is not a procedure to be followed but rather a prompt to colleagues for
action that may be appropriate in response to different behaviours at different times.

For a policy to be effective it has to be implemented consistently by all staff at all times. If the
behaviour policy states that there are five classroom rules, they should be displayed prominently
in each and every classroom. Similarly if there is a rule that baseball caps are not worn in the
classroom, then all staff must challenge pupils who wear baseball caps in class. The rewards and
praises set out in the policy also need to be used effectively and regularly when pupils respond
to classroom management.

Staff need to be given appropriate support and training in behaviour management so that they
have a range of preventative measures and responses available to them. Governors should
ensure that there are regular INSET days devoted to behaviour not only for new but existing staff.
Basic messages have to be reinforced about how staff can avoid the escalation of potentially
confrontational situations and what sanctions are used to manage behaviour. The Learning Support
Service and the Education Psychology Service are able to provide INSET training to both primary
and secondary schools on a wide range of behavioural issues.

A behaviour policy can only be effective if systems are put in place to support its implementation.
Challenging behaviour shows the highest inter-action with the school context. Experience in
the field of special educational needs demonstrates the impact that effective management can
have. For example, a change in school management is unlikely to have an impact on the number
of children who manifest a hearing impairment or severe learning difficulties. However, it can,
and sometimes does, impact significantly on the number of children manifesting challenging
behaviour.

Supporting implementation could include practical steps to ensure that all sanctions are carried out.
Children obviously need to understand that consequences will follow from their actions. Making
sure that sanctions are imposed when the rules say they will be gets that message across. This is
particularly important with less serious sanctions such as detention as they apply to a larger portion
of the pupil population. If children know that detention is taken seriously they will understand that
all rules and sanctions are taken seriously. In many cases this will avoid escalations or repetitions
of negative behaviour patterns because pupils know that sanctions will follow. Continuing with
the example, it is important to develop and implement a system that compels pupils to attend
detention. This could involve a member of the teaching or non-teaching staff collecting pupils
from their last lesson of the day and accompanying them to the detention room.
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Effective systems can help in monitoring as well as prevention. Governors and staff can review the
effectiveness of policies and practice with the use of accurate figures on attendance and exclusion.
These figures should be considered by the full governing body on a regular basis and should be
reviewed in detail by one of the sub-committees.

Having a good behaviour policy with systems to support it can significantly improve the atmosphere
in a school when implemented. There are crucial times when this atmosphere can be reinforced
i.e.. the beginning and end of the school day, the changeover between lessons and break times.
Experience shows that where the Senior Management Team (SMT) make themselves present at the
school gates at the beginning and end of the school day, it sends a message to pupils that good
behaviour is taken seriously. It also provides an opportunity for pupils to be welcomed and given a
positive message at the beginning of the day. Similarly an SMT presence in the corridors or around
the school premises during break times will support messages on positive behaviour in a proactive
way. It also sets an example to other members of staff, shows them that behaviour is taken seriously
and gives them the confidence to play their role in behaviour management.

Effective playground supervision is also key in taking steps to avoid negative behaviours before
they occur. Engaging with pupils and facilitating enjoyable activities, such as games and sports,
will occupy pupils in a positive manner and lead to less flashpoints and incidents. The experience
of one Hackney secondary school found that an investment in additional staff to undertake
playground supervision dramatically reduced the incidents of misbehaviour that took place during
break and lunch time.

Part of being proactive in behaviour management means getting parents and the local community
involved in all areas of the school life. The greater the interaction between schools and the
community, the greater the dialogue and the greater the potential for working together. If contact
with parents is limited to discussions about poor pupil behaviour the interaction can appear to
parents as a solely negative one. The more open a school feels to parents, the more likely they
are to become involved in their childrends education. Making a school more open is no easy task.
It involves work on a number of fronts such as,

A making the school available for community use,

A involving parents and community volunteers e.g. for reading and mentoring

A social events arranged for parents,

A having an active Parent Teacher Association,

A having a governing body that reflects the ethnic diversity of the pupil population

A using home-school liaison workers to involve parents who experience language or
cultural barriers

A involving parents in drawing up policies.
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This is not a strategy that can be implemented over night. However, it forms part of a longer term
strategy to support parents, pupils and their behaviour.

Pupils with Behavioural Needs

No matter how effective a schoolés behaviour policy, there will always be a number of pupils who
need help with their behaviour. The Learning Trust believes that Hackney schools and The Trust
should work together to agree the following themes in supporting those pupils.

Early Identification and Intervention

The Learning Trust supports the view that early intervention to address a particular need is most
likely to be helpful early in the history of the need which, in practice, often means early in the childds
life. In the context of special educational needs, The Learning Trust will deploy resources with this
principle in mind.

In many cases, fiearly interventiono means action before the child is of statutory school age. In
some cases however, behavioural needs can arise later in childhood or adolescence and so fiearly
interventiond means taking action as close to the development of the need as possible. There are a
number of interventions detailed later in this plan that can assist schools and Early Years providers
in the early identification of special educational needs. Schools and centres are encouraged to
continue to utilise these supports and adopt an approach of fiwhen in doubt T asko.

When is Challenging Behaviour an iEmotional and Behavioural
Difficultyo?

School staff are likely to recognise and agree that the following types of persistent behaviour may
be defined as fichallenging behaviouro:

A An inability to remain on task as long as other children of the same age
A Selective refusal to participate in tasks

A Interference with the space and activities of others

A Attention seeking behaviour

A Violent behaviour

Whilst it is possible to define fichallenging behaviouro, it is not always possible to achieve
consistency between local authorities and schools as to when challenging behaviour constitutes
a special need. In other words, should all children manifesting a certain severity of challenging
behaviour be regarded as having special educational needs? Alternatively, does some challenging
behaviour constitute a special need and some not and if so, how are the different groups
distinguished?

In practice, children who behave in a very challenging way early on in life are much more likely to
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be identified as having a special educational need than those who only manifest these levels of
challenge later on. Children who move frequently from place to place or from school to school can
often slip through the special educational needs systems. Many schools in practice have separate
organisational structures for dealing with disciplinary and SEN matters and in some cases a
conscious or accidental decision is made to manage children predominantly under one system or
the other. However, pupils assessed as having emotional and behavioural difficulties have learning
difficulties and should be supported as such.

The Learning Trust cannot give definitive advice in this plan on which pupils can be said to have
special educational needs and which cannot. However, the Trust will be guided by the Special
Needs Code of Practice and The Learning Trustis SEN policy. Appendix 6 sets out the criteria that
will be used by The Learning Trust to decide whether to undertake a statutory assessment of a
child presenting as having EBD. It is hoped that school staff can use these criteria as a guide for
deciding on a case by case basis as to whether a pupil has a special educational need. Again,
professionals such as Educational Psychologists are available in each school to assist in making
these kinds of judgements.

Before taking the decision to request a Statutory Assessment for a child with emotional and
behavioural difficulties, it is expected that the school will have:

A Ensured that all staff have been fully informed of the pupilés needs and a consistent
approach to remedying the difficulties is taken throughout the school and across the
curriculum

A Sought a constructive relationship with the pupilés parents / carers, utilizing their
knowledge and expertise in their childds disability and encouraged them to partici-
pate in their childds education to the best of their ability.

A Sought appropriate external advice and then formulated, implemented, monitored
and evaluated the Individual Education Plan(s)

A Implemented its policy on pastoral care and sought external advice to meet any
social, emotional or behavioural difficulties

A With parentso consent, notified and sought the assistance of the school doctor and/
or the childds general practitioner, as appropriate

A Sought access for the child to appropriate technology and software and provided
training in its use for the child, his / her parents and the school staff

A Closely monitored the childds emotional response to his / her disability and as far as
IS reasonably possible, provided opportunities for the child to discuss anxieties or
concerns in confidence.
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For the vast majority of children there should be no difficulty in following a staged and systematic
approach. However, there may be exceptional circumstances under which a statutory assessment
could also be warranted. These would include:

A New arrivals to the school showing signs of significant difficulties

A Pupils for whom there are sudden changes in circumstances

In such cases, evidence must be provided from at least two different professional perspectives to
show (i) the intensity of the pupilts difficulties and (ii) why it is urgent for a statutory assessment to
be considered.

Before deciding whether to exclude a pupil, the head should ensure that an appropriate
investigation has been carried out. The head has to be satisfied on the balance of probabilities
that the pupil was responsible for the behaviour in question. The process of forming a view can be
broken down into simple steps:

A Gather relevant evidence by obtaining all the different views of what happened

A Ensure that the pupil is able to give his / her version of events

A Identify what the different version of events have in common and where they differ
A Consider whether the differences in the accounts relate to significant issues

A Re-assemble a coherent account of what most probably happened over the entire
incident

Consider whether, on the balance of probabilities, the pupil was responsible for the alleged
actions. In considering this, it may be helpful for the investigator to ask him / herself, iBased on
the evidence available, would a neutral and reasonable person from outside the school agree
that the pupil was responsible for the behaviour in question?0 This is an important question to
consider because it will be the determining factor at any Governorsd Disciplinary Committee or
Independent Appeal Panel.

Members of staff who are involved in or who are withesses to an incident should write statements
as soon after the event as possible. It is worth noting that:

A Accounts taken immediately or very quickly after an event are generally of more
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value than accounts written some time later.

A'Whilst there can be no automatic assumption that adults are more truthful than
children, credit can and should be given to a professional person with a record of
unblemished honesty.

Pupils who are involved in or who are witnesses to an incident should also write statements as soon
as possible after the event for the same reason given above. Care should be taken in obtaining

pupil statements so that:

Where a number of children are involved, they are not sat in the same room to write their
statements. This will avoid allegations of collusion

A Where pupils are interviewed, they are interviewed separately so that their stories
are not influenced by what they hear from other pupils

A'Where a pupil needs help in recording their version of events, he or she is not led in
a particular direction.
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Is Exclusion an Appropriate Response to the
Behaviour?

Having established that a pupil was responsible for certain behaviour, the Head nheeds to consider
the type of sanction that would be appropriate. If a head is considering an exclusion, there are a
number of important factors to weigh up:

A The seriousness of the incident

A Are there any special factors that might lessen or increase the childds culpability as
against fia typical child of this ageo. Are there any mitigating factors?

A'What is the pupilds disciplinary history? Is this a repeated pattern of behaviour?
A Are there any other sanctions that could be used instead of exclusion?

A What supports should be put in place to avoid this happening again?

The Seriousness of the Incident

Whilst it is not possible to give comprehensive guidance on all behavioural difficulties, it is possible
to draw out a range of common behaviours and agree the seriousness with which they will be
treated. The Learning Trust believes that, all other things being equal, there are differing levels
misbehaviour as illustrated below:

Level 1:

Lack of work

Persistent talking,

Lateness,

Name-calling,

Occasional disruption to class

Level 2:

Disrespect to authority
Refusing to settle,
Shouting in class,
Persistent disruption,
Smoking cigarettes,
Verbal bullying,

Level 3:

Intoxication from legal or illegal drugs
Possession of drugs

Fighting

Damage to property

Graffiti

Verbal abuse to staff

the futura for aducation in Hackney
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Level 4:

Assault on staff

Serious assault on a pupil
Physical bullying

Sexual assault

Selling drugs

Possession of offensive weapons

There is a general rule that sanctions should be applied to everyone equally. This general rule
works well in many situations that arise on a daily basis. However, a number of pupils face greater
challenges in their lives than others and this should be taken into account when considering a
sanction. An obvious example is where a pupil has recently suffered a bereavement in his or her
immediate family. Another example is when children in public care experience changes in their
care placements.

Schools and governors are asked to give careful consideration to exclusions of children in care.
Many such children function in school without any difficulty. However, a number exhibit a range
of complex needs which can be very challenging for schools to meet. Whilst it is neither sensible
nor desirable to have a fino permanent exclusionso policy for children in care, schools are asked
to approach their behaviour with the mitigating factors in mind. This may not be possible where
serious harm has been inflicted on another person but in many other circumstances a slightly more
creative approach will assist in ensuring that the most vulnerable group of pupils retain access to
the mainstream. Educational Psychologists may be able to assist in discussions on a more creative
approach.

It is absolutely vital that heads and governors consider a pupilés previous disciplinary history in
determining whether a particular sanction is appropriate. A pupil engaging in persistent pattern of
behaviour will be a more serious matter than a one off offence for something of a similar nature.

It will be sensible for the first incident to be punished with a low level internal sanction and
thereafter, similar incidents to be taken more seriously. It is useful to have a hierarchy of sanctions
which increase in their severity in response to repeat behaviours. This is discussed in fiSanctions
Other Than Exclusiono. However, heads should consider each set of circumstances on their
individual merits and not automatically increase the sanction with every new instance of poor
behaviour.

Appendix 18 provides a useful pathway for both positive and negative behaviours. It provides
staff with a range of responses to consider according to the seriousness of the behaviour or if a
pattern of behaviour continues. It is useful in that rather than prescribing a pre-determined course
of action in response to certain events, it offers a range of choices so that the case in hand can be
managed appropriately according to the individual circumstances.
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A pupilts previous disciplinary history is often presented at meetings of the governorsd disciplinary
committee. When a head presents information at a governorsi meeting it is not essential to list
every misdemeanour since the child joined the school. Where details of every incident since Year 7
are given for a pupil now in Year 10, it can often be counter-productive and cause antagonism with
the childés parents. It is sufficient to show the recent incidents of behaviour that warrant the most
recent sanction. Heads may be tempted to adopt a fbelt and braceso approach and include all
events since Year 7 or Reception Class. Whilst it is sensible to ensure that sufficient information is
available, experience has shown that the reaction of parents is often to feel that their child is being
demonised when reams of paper are submitted that list each and every transgression. They will not
be aware of many of the incidents because the severity of those incidents did not warrant contact
with the parents. A co-operative and collaborative atmosphere can often evaporate when parents
are presented with a long catalogue of behaviours that happened such a long time ago.

Exclusion is the most serious sanction that a school can use. It is important that schools have a
range of alternative sanctions that are available so that exclusion can be used sparingly. Over-use
of exclusion will not only lead to children missing out on education and falling behind but it will
also reduce the seriousness with which pupils view it.

This plan cannot provide an exhaustive list of alternative sanctions but schools can consider
strategies that could include:

A Restorative Justice T The fiperpetratoro and the fivictimo are brought together so
that the harm done can be redressed and both parties are given an opportunity to
take part in the process

A Detention T As long as heads give 24 hours notice, parental consent is not required.
No notice is required for a detention of 15 minutes.

A Withdrawal of privileges T pupils kept in and supervised during break-time; pupils
not allowed to take part in school trips; pupils prevented from taking part in sports.

A Community service type punishments T For example a pupil who has engaged in
vandalism or graffiti is instructed to assist in cleaning or repairing the damage he /
she has inflicted

A Internal exclusion T pupils withdrawn from classes for a finite period and supervised
in another part of the school.

A Letters to parents T A formal letter to parents explaining the behaviour and empha-
sising the seriousness of the incident

A Meetings with parents T Inviting the parents to the school to explore the reasons
for the behaviour and drawing up a home-school contract or initiating a Pastoral
Support Programme.

A Parent involvement T parents attend lessons with the pupil (primary schools)

A Student court T pupil agrees to abide by the decision made by members of the

school community
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A Internal exclusion from peers T A pupilds individual school timetable can be changed
so he / she comes to school at a later time than other pupils and leaves after other
pupils have left. The pupil is withdrawn from classes, supervised in another part of
the school during lesson time and break times. This may be appropriate where the
pupil is engaging in negative interactions with other pupils

A Lunchtime exclusions T The behaviour of some pupilds may be the most challeng-
ing at break times. The pupil could be supervised during morning break and then
excluded for lunchtimes. In many cases, this will require the parents to collect and
supervise the child during lunchtime and so needs careful arrangement. Lunchtime
exclusions are subject to the same legal provisions as normal exclusions. In other
words they must be for a fixed period and the parent has the same right to make
representations to governors.

A Short term placements at off-site provision such as Daniel House or St. Johnds
Learning Centre - A short time at a PRU where the pupil can meet others who have
been permanently excluded can reinforce the seriousness of the situation and focus
the pupil on what permanent exclusion would mean.

Schools should avoid sanctions that could be deemed humiliating to pupils. For example, if a
pupil has not been engaging in vandalism or graffiti, it might not be reasonable for that pupil to
be instructed to take part in a community service punishment removing graffiti.

Assuming that heads are not dealing with a serious one-off incident, sanctions should go hand in
hand with support mechanisms that aim to prevent a repetition of the misbehaviour. The support
mechanisms available will vary from school to school depending on whether the school is part of
the various initiatives that are taking place across the borough (e.g.. Excellence in Cities, Behaviour
Improvement Programme, Education Action Zone etc.). It is not possible to set out a step by step
guide of interventions for every pupil exhibiting challenging behaviour. The needs of the pupil will
dictate what is appropriate and what is not. However, it is expected that schools will draw on the
wide range of supports available along the lines described below:

Early Steps

Every school will have mechanisms in place that are first steps in supporting behaviour and which
do not require additional resources. For example,

A placing a pupil on report allows staff, parents and the pupil to monitor performance
and progress on a day by day basis,

A having pupils acting as mentors for younger pupils can encourage the mentor pupil
to take responsibility,

A a differentiated curriculum can motivate a pupil to achieve targets that are more
manageable

A Involving the pupil in school clubs so there is more scope for a positive interaction
between the pupil and the school
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A Involving the pupil in setting their own behaviour and attainment targets

A' Where the pupil is looked after by Social Services, schools should make contact with
Social Services so that they can work in partnership to avoid exclusion.
Pastoral Support Programmes

Where initial supports do not have an effect, the school should look to additional interventions.
The best way of planning this process properly is to invite the parent and pupil to a meeting to
draw up a Pastoral Support Programme (PSP). Appendix 3 provides advice on drawing up a PSP
and a model PSP is provided in Appendix 5. The PSP will set targets and identify supports to help
fulfil those targets. The types of support that should be considered are:

A A named adult with whom the pupil can speak and plan the days ahead. This person
can also discuss with the pupil problems that may arise. Every secondary school and
the majority of primary schools have Learning Mentors who can fulfil this role.

A Support mechanisms through the first stage of SEN Code of Practice (School
Action). The schoolés EP can advise on the appropriateness of this.

A Time limited attendance at a Learning Support Unit (LSU) on either a full time or
part time basis. All secondary schools have their own LSU and primary schools are
able to access the two primary LSUs established through Excellence in Cities

A Out of hours learning and holiday provisions

A Counselling services. These can be provided by NHS agencies such as the Child and
Family Consultation Service or through voluntary agencies such as those detailed in
Appendix 16.

A Primary schools should consider support from the Outreach project based at Bright
House

A Primary schools should arrange support from the FLASST project if the pupil is in
Year 6

A Secondary schools are able to consider the appropriateness of other Key Stage 4
provisions

A Secondary schools should always ensure pupils in Years 9, 10 and 11 have access to
a Connexions Advisor.

A Secondary schools should consider whether the pupil would benefit from the proj-
ects delivered by outside agencies such as the Dalston Youth Project or Chance UK
(detailed in iSupport to Pupilso)

Schools in the Behaviour Improvement Programme should also consider:
A Allocating a key worker from the BEST Team

A Allocating an Education and Personal Development worker

A Referring the pupil to the Skills Force Project

Schools in the Education Action Zone should also consider:
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A Whether the pupil would benefit from counselling available through EAZ funding

A Whether the pupils motivation can be supported through a home-school liaison
worker

A Whether the pupil would benefit from the iOn Tracko or AExcelo projects.

Special Needs Support

In tandem with the supports detailed above, the school could initiate special needs support
mechanisms where appropriate. The advice of professionals such as Education Psychologists can
be utilised to make decisions on when to move the pupil onto and through the various stages
of the Code of Practice. A pupil at School Action Plus or with a statement will have an Individual
Education Plan (IEP) rather than a PSP. As well as setting out clear learning objectives the IEP
should also cover the pastoral support mechanisms that are discussed in this section. Pupils with
statements in primary schools can be provided with additional support through advice available
from the Learning Support Service.

This is a summary of the supports available to pupils in Hackney schools. Further details on these
services and projects are provided in the ensuing chapters.

Where exclusion is the only response left for a head, it is important to ensure that the process
followed is both fair and lawful. The Learning Trust has published a separate Exclusions Booklet
available for all heads, governors and parents (where they request it).

Heads and governors are asked to familiarise themselves with the new exclusions guidance from
The Learning Trust. This guidance has been published following a change in exclusions law and
a change to the DfES guidance on the use of exclusion (Circular 10/99, Social Inclusion: Pupil
Support, Chapter 6 and Annex D).

The Learning Trust Exclusion Booklet reproduces Chapter 6 and Annex D which have the status
of fstatutory guidanceo. That means the provisions contained therein must be followed unless
there is a very good reason not to. However, the guidance also incorporates the requirements
of the Education Acts and subsequent regulations. Clearly, those provisions must be followed in
every circumstance. Rather than attempting to distinguish the legal status of every provision in
the guidance, it is safer if an approach is taken whereby schools and The Learning Trust follow all
of the provisions contained in the government guidance (which are reproduced in the Exclusion
Bookilet).

There is necessarily a great deal of overlap between this Plan and the Exclusion Booklet. While
the latter is the key document in governing exclusions, it is helpful to reproduce the guidance for
heads and governors that relates to meetings of the Disciplinary Committee.

Disciplinary Committee meetings are of great importance to everyone who attends. The Exclusion
booklet details when governors should convene meetings to hear parental representations. A
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permanent exclusion, if upheld can have a greater impact on a pupils life than many sentences
imposed by a criminal court. In addition, the decision of a Committee to uphold a permanent
exclusion can be scrutinised and overturned by an Independent Appeal Panel. In a small number
of cases, permanent exclusions can lead to applications to the High Court for leave to seek judicial
review. Given the importance of the proceedings, it is important to get them right. On that basis,
the Appendices contain information that is not part of the governmentés statutory guidance but is
advice from The Learning Trust based on previous exclusion meetings, independent appeals and
cases of judicial review.

The following Appendices are intended to support heads and governors in ensuring the
proceedings at meetings of the Disciplinary Committee are conducted fairly and lawfully:

Appendix 11: The Role of the Headteacher at meetings of the Disciplinary
Committee

Appendix 12: Information for Governors: Managing a Disciplinary Committee

The following Appendices are also intended to help heads and governors:

Appendix 13: Information for Governors: The Role of the SEN Governor
Appendix 14: Model Exclusion Letters for Heads when making an exclusion

Appendix 15: Information for Governors: Model letters following a meeting of the
Disciplinary Committee
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This section outlines the different services that The Learning Trust makes available to support
schools in their provision for pupils with challenging behaviour.

Contact: Val Wesolowicz, Head of Behaviour and Attendance Support
Telephone: 020 8820 7323
Email: val.wesolowicz@Ilearningtrust.co.uk

The Education Attendance Service (EAS) comprises two teams:

Team 1

Team 1 is headed by a Principal School Attendance Officer and focuses on raising the attendance
of Hackney pupils. From September 2003, this will be delivered by

School Attendance Advisers (SAAs) who will audit schools procedures for managing attendance, advise
on strategies for improvement, monitor whole school attendance and share good practice. They will report
formally to Headteachers and Governing Bodies on attendance issues within their individual schools at least
annually. SAAsO time will be allocated to schools in relation to need taking into account levels of attendance,
unauthorised absence and other issues causing concern. SAAs will link formally with the Leadership and
Management Advisers to ensure levels of attendance inform decisions about school effectiveness.

School Attendance Officers (SAQOs) who will accept referrals from schools on individual pupils where all the
schoolds interventions have failed to bring about regular attendance. The SAO will undertake time limited
casework with the family and if, appropriate, initiate fast track prosecution through the courts. The Senior
School Attendance Officer will supervise and monitor SAOs workloads and act as Courts Officer preparing
and presenting cases to the Magistrates and Family Proceedings Courts.

An Administrative Officer who will keep the database of pupils referred to the Attendance Service and
undertaken work in relation to child employment and children in entertainment.

All Hackney schools will have a named SAA and SAO. The EAS will accept referrals on pupils whose
attendance has fallen below 85% over a six week period and where the majority of the absence is unauthorised.
The expectation is that before referral schools will have exhausted all possible strategies at a school level to
address attendance difficulties and made an assessment of the reasons for non-attendance. This will enable
the Attendance Service to process the referral within strict timescales and avoid duplication of work.

The Attendance Service will respond to referrals within 10 working days of receipt and proceed to
prosecution if there has been no sustained improvement in attendance within 12 weeks.

Team 2
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Team 2 is also managed by a Principal Officer (Brenda Vickery, Tel 0208 356 7473) who will take
on the role of designated officer for child protection within the Learning Trust. From September
2003, the team will provide a child protection function and a service for vulnerable young people
including those in Public Care. This team will

A Monitor the school attendance of all pupils on the child protection register and
those in public care and intervene as appropriate

A Liaise with Social Services to address the attainment of pupils in public care

A Introduce robust procedures for following up imissingo pupils. Schools should
always refer pupils who have unexpectedly stopped attending school and where
there is reason to believe that they no longer live at the address known to the
school.

A Advise schools on child protection matters and liaise with the Social Services
Department to ensure ACPC policy is embedded in Learning Trust procedures

A Process and monitor all allegations against education staff
A Offer training to Learning Trust staff, schools and governors on CP issues
A Offer training on the education and attainment of children in public care

A Second an Attendance Adviser to the Youth Offending Team to ensure the contin-
ued education of young people involved in or at risk of criminal activities

Contact: Andrew Lee, Principal Educational Psychologist
Telephone: 020 8820 7520
Email: andrew.lee@learningtrust.co.uk

The BIP provides a range of additional services to targeted schools with the aim of improving
behaviour, attendance and reducing youth crime. The activities of the BIP are explained in greater
detail later in this section but in short, the BIP has created Behaviour and Education Support Teams
who are supporting whole school and individual approaches to promoting positive behaviour,
motivations and emotional well-being with a view to improving attendance.
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The Education Welfare Service

Contact: Brenda Vickery, Principal Education Welfare Officer
Telephone: 020 8820 7473
Email: brenda.vickery@Ilearningtrust.co.uk

Truancy patrols entail police officers and EWOQOs patrolling the borough in a vehicle to identify
pupils on the street who are of statutory school age and who are not in school. The police and
EWOs stop and speak to youngsters they encounter in order to find out why they are not in school.
If pupils are out of school without good reason then the police have power under Section 16 of the
Crime and Disorder Act to take those pupils back to school or other place designated as suitable
by the LEA.

The objectives of truancy patrols are to enforce attendance and support other strategies such as
reducing youth crime by ensuring truants are not committing offences in the community when they
should be attending school.

Contact: Deborah Charles or Heather Magee, KS4 Provision and Exclusion Managers
Telephone: 020 8820 8436
Email: deborah.charles@learningtrust.co.uk

heather.magee@Ilearningtrust.co.uk

Government Circular 10/99 (Social Inclusion: Pupil Support) sets out the procedures that should be
followed by both headteachers and governors when a pupil is excluded. Following the publication
of new Exclusions Regulations and new statutory guidance, the Learning Trust has published a new
Exclusion Booklet which provides full details on the exclusion process.

Exclusion is a complex legal area that is the subject of much litigation. In some schools, particularly
primary schools, exclusion may be a very rare event. The Exclusion managers are available to
assist heads and governors in fulfilling their legal responsibilities and ensuring that exclusions
are managed fairly and accurately. One area where assistance is often required is in relation to
meetings of the Disciplinary Committee. For that reason, the appendices of this plan contain
advice to both heads and governors on managing that part of the exclusion process.

The Exclusion managers are available to take calls from heads, governors and parents on how
the exclusion process works and what needs to happen at each stage. They have also produced
summary leaflets for parents that summarise the key issues for both fixed term and permanent
exclusions. The text of those leaflets are re-produced at the end of this booklet.
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Contact: Nicola Baboneau, Head of Schools Plus
Telephone: 020 8820 7648
Email: nicola.baboneau@]Iearningtrust.co.uk

The Schools Plus team implement policy guidelines for managing drug-related incidents. They
provide training in tandem with other agencies for services working with five to 19 year olds. A
school substance misuse Education Advisor will shortly be appointed who will

A Develop, deliver and evaluate training for teachers and non-teaching staff on drug
education and managing drug related incidents.

A Work with outside agencies, organisations and individuals in the voluntary, statutory
and health sectors to support substance use and misuse education in schools.

A Provide drugs awareness training for parents, carers and governors

A Maintain links between schools and the Youth Service through collaboration with
agencies providing outreach work, peer education, policy and curriculum support.

A Contribute to reducing exclusions through working with the multi-agency behaviour
support team on work with high-risk groups e.g. excluded pupils, pupil referral units,
looked-after children and young homeless people.

Contact: Rachel Thompson, Headteacher

Address: Bright House, Chatham Place, London E9 6LL
Telephone: 020 8985 6484

Email: brighthouse@]Iearninglive.co.uk

Bright House is the Primary Pupil Referral Unit. It provides education for primary aged pupils who
have been permanently excluded and also supports schools and pupils in preventative work to
avoid exclusion. iiOutreacho is their preventative strategy to work with pupils who are either at risk
of exclusion or who are displaying challenging behaviour. The aims of the strategy are to

A maintain pupils in a mainstream setting,
A assist schools in developing good practice
A develop model positive behaviour management strategies with individual teachers

A provide a range of supports to schools in managing whole class issues, whole school
issues and support for individual pupils.

The strategies aim to be proactive with a view to promoting positive and effective strategies for
the management of all pupils.
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All schools should have a policy that sets out how the school will support pupils with special
educational needs (SEN). In addition, there should be a specified teacher (a SENCO) with
responsibility for co-ordinating SEN arrangements (identification, assessment and provision) in
schools and early years settings.

The Code of Practice for SEN gives detailed guidance on the identification, assessment and
provision for SEN. The SEN Assessment Team at The Learning Trust (discussed below) can help
schools interpret and understand the legislation and Code of Practice.

A The Code of Practice identifies three thresholds of support for SEN:

A School Action (or Early Years Action). This is where the school supports the pupil
from within its own resources

A School Action Plus (or Early Years Action Plus): This is where the school continues to
support the pupil from within its own resources AND seeks additional advice from an
external agency

A Statements: This is when a pupil has a statement of SEN which identifies his / her
learning needs and identifies appropriate support arrangements to meet those
needs. (When children are undergoing a statutory assessment, they continue to be
supported at School Action Plus until the outcome of the assessment is known.)

When a child is being supported at School Action Plus, the school may wish to seek the support
of services based at The Learning Trust. Those services are described below.

Contact: Andrew Lee, Principal Educational Psychologist
Telephone: 020 8820 7520
Email: andrew.lee@learningtrust.co.uk

Each of the 76 maintained schools and nurseries in Hackney has a named educational psychologist (EP) who
visits regularly. Effective work with schools depends on a detailed knowledge of each school as well as close
working relationships. For that reason the service seeks to ensure that each EP works with the same school
for the longest possible time.

EPs work in schools to provide support to individual pupils and to provide advice to schools on
how best to support those pupils at the different stages of the Code of Practice. EPs also work
at a whole school level and can provide advice about preventative strategies at a group and/or
organisational level such as:

A Termly meetings with special needs link teachers where special needs issues affect-
ing all staff can be explored. The EP might discuss, for example, curriculum delivery,
differentiation and the relevance of different styles of learning
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A Meetings with Heads of Years to provide support, insights and updates on special
needs, both within the school and externally

A Work with learning mentors on the setting up peer support systems within the
school

EPs are also a valuable source of training for areas such as

A lIdentifying special educational needs
A behaviour related issues

A writing and implementing individual education plans

A significant role of the EPS relates to statutory assessments of childrends special educational
needs. The EP will contribute advice to the assessment process based on observation, curriculum
based assessment or techniques that tell them more about how the child actually learns (called
fidynamic assessmentso). The EPds assessment may also include an investigation of

A language and thinking skills

A attainments, progress, rate of learning and learning style
A emotional and behavioural status

A personality

A social and environmental factors both at home and school
A physical performance

A learning environment

The law requires that EPs must provide their advice to the Learning Trust within six weeks of the
decision to assess the child. The time in which the assessment is carried out will form part of the
EP time allocated to the particular school.

EPs also support children and their parents by:

A Visiting homes, often jointly with other professionals, to offer consultation to parents
/ carers and to undertake developmental assessments for pre-school children

A Working with class teachers to provide individual programmes for children (for
example, working with schools to draw up Pastoral Support Programmes or
Individual Education Plans)

A Working with children to develop confidence, self esteem
A Working with children to prevent exclusion

A Providing advice to parents and others working with pre-school children on the man-
agement of difficult behaviours and special needs.
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Contact: Lizzie Yauner, Head of Learning Support Service
Telephone: 020 8820 7326
Email: elizabeth.yauner@learningtrust.co.uk

The Learning Support Service is made up of staff from different agencies whose aims are to
promote good practice in SEN and act as a resource for schools. There are five teams which each
comprise specialist teachers, support teachers, speech and language therapists, learning support
assistants in nursery schools, nursery officers and the Early Years Team. Their work involves a
balance between direct work with children, advice and consultation and in-service education and
training. An objective in all their work is to encourage communication between professionals,
parents / carers and others who are involved with the child. They work collaboratively with all
SEN services, special schools and mainstream units in the field of integration and work closely
with schools in developing effective strategies to enable children who have special needs to gain
access to a broad and balanced curriculum.

The Service has a specialist teacher for emotional and behavioural difficulties who supports good
practice in the process of including pupils with behavioural difficulties in mainstream primary
schools. The teacher gives practical advice and support to schools with:

A Assessment and monitoring approaches

A Strategies to secure motivation

A Differentiation of the curriculum

A Teaching programmes

A Input to Individual Education Programmes

The specialist teacher for emotional and behavioral difficulties can also provide direct support
to pupils with behavioural needs who have a statement of special educational needs in primary
schools through:

A Assessment of special needs

A Development of individual education plans

A Advice on strategies and learning materials

A Monitoring and reviewing progress

A Contributing to statutory assessments and annual reviews

A Teaching a child individually or in small groups both in and out of the classroom

A Facilitating reintegration into mainstream from special school or following perma-
nent exclusion if the pupil goes to Bright House (this is explored further in Chapter
6)

These services are provided as part of the overall support provided by The Learning Trust. Schools
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are also able to use their delegated SEN budget to purchase support from the Learning Support
Service. This can include whole school support and advice in areas related to behaviour e.g..
playground policy and management or support for individual pupils in developing supports at the
School Action Plus stage.

Contact: Lizzie Yauner, Head of Learning Support Service
Telephone: 020 8820 7326
Email: elizabeth.yauner@Iearningtrust.co.uk

Schools can also purchase INSET training for policy development, behaviour management and
a whole range of SEN issues. The INSET training is available to both secondary and primary
schools.

Contact: Lizzy Nogotta, Team Leader, Early Years
Telephone: 020 8820 2430
Email: elizabeth.ngotta@]learningtrust.co.uk

The Early Years Team provides support to young children with complex needs, either in their own
home or in their playgroup or nursery setting. They offer advice and strategies to settings about
including young children with complex needs, support children before they are formally assessed
for a statement and work closely with parents / carers of the children they see.

Contact: Neil Hudson, Head of Special Educational Needs
Telephone: 020 8820 7550
Email: neil.hudson@Iearningtrust.co.uk

The SEN Assessment Team comprises ten officers who are responsible for co-ordinating the
statutory assessment process for pupils in accordance with the SEN Code of Practice. The borough
is split into four geographical areas and each one has a Principal Case Officer (who acts as the
finamed officero for each case) and an Assistant Case Officer.

The Principal Case Officers are responsible for the management of the statutory assessment
process, for writing statements, notes in lieu and securing the most appropriate available provision
to meet the childds needs.

The section is responsible for working with schools to ensure that

A schools are aware of the process and procedures that lead up to the decision on
whether a pupil should undergo a statutory assessment
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A schools are aware of the process procedures of the assessment process
A the support identified in a statement of SEN is put in place

A all statements of SEN are reviewed annually.

Contact: Neil Hudson, Head of Special Educational Needs
Telephone: 020 8820 7550
Email: neil.hudson@Iearningtrust.co.uk

If it has not been possible to meet a childés needs at either School Action or School Action Plus the
SENCO or head should consult with their EP to see if it is appropriate for the child to be referred
to The Learning Trust to consider a statutory assessment. Before taking the decision to request a
statutory assessment, it is expected that the school will have taken certain steps. Those steps are
detailed in Chapter 1.

A statutory assessment of a childds special educational needs should only be necessary when those
needs are so complex that they cannot be provided for, other than through an in individual based
approach. Appendix 6 sets out the criteria that will be used by The Learning Trust in deciding
whether to make a statutory assessment for a pupil with emotional and behavioural difficulties

All requests for a statutory assessment will be considered at one of two panels:

A The Early Years Panel which considers requests for statutory assessments for children
of pre-school age previously notified by the Health Service.

A The Pre-Assessment Panel. There are four such panels representing the four quad-
rants of the borough. The panel considers requests for statutory assessments from
both parents and schools in respect of both pre-school and school aged pupils.

Contact: Neil Hudson, Head of Special Educational Needs
Telephone: 020 8820 7550
Email: neil.hudson@Iearningtrust.co.uk

Where pupils present with particularly complex needs that need support from a range of agencies
it may be appropriate for them to be considered by the Complex Needs Panel. The Learning Trust
will refer cases to that Panel when they fall into any of the following categories:

A All placements at resource bases
A All placements at special schools
A All placements at independent schools

A Where there needs to be a discussion about a placement within The Learning Trust
before a request is put to Health and/or Social Services for a joint or tripartite fund-
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ing arrangement
A Where there are unresolved disputes with parents or other agencies

A Where there are complicated placement issues e.g. the pupil is out of school or
receiving education otherwise

Strategic Support for SEN: Standards & School Effectiveness Division

Contact: Martyn Cribb
Telephone: 020 8820 7351
Email: martyn.cribb@learningtrust.co.uk

The School Effectiveness Service advises on and monitors the provision for SEN made by schools.
This is partly achieved through a process of supported school self-review and outside monitoring
that is undertaken by each schoolis development adviser. Using an agreed framework, each school
is supported to review its practice against a set of criteria. The criteria are designed to support best
practice and will look to see if:

A The needs of the pupil are identified as assessed in line with the requirements of the
Code of Practice

A Teaching is appropriately differentiated to meet individual needs and meets the cur-
ricular requirements of all pupils on the SEN register

A Provision meets the identified needs of pupils and funding allocated for SEN is used
effectively for this purpose

A Parents are actively involved in supporting their childrengs learning

Whole school support is also provided by the Senior Adviser for SEN who works with schools to
set development targets that are jointly monitored.
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Contact: Nicola Baboneau, Head of Schools Plus
Telephone: 020 8820 7648

Email: nicola.baboneau@]Iearningtrust.co.uk

The Learning Trust has been awarded a A300,000 grant as part of the first round of awards from the
DfESGs Sporting Playgrounds scheme. 17 school playgrounds, which are in need of repair, lacking
in equipment or simply inadequate, will be radically revamped. The primary schools to benefit are
Amherst, Berger, Betty Layward, De Beauvoir, Gainsborough, Gayhurst, London Fields, Millfields,
Nightingale, Northwold, Orchard, Princess May, Shacklewell, St.. John of Jerusalem, Tyssen,
William Patten and Woodberry Down.

Most will get Zoneparcs, a new and innovative project backed by sports giant Nike and managed
by the Youth Sport Trust, which aims to encourage more playground activities both in breaks and
after school. The scheme aims to target deprivation and social exclusion, improving attendance,
behaviour and tackling bullying. Three other schools have drawn up their own plans for
improvement, which will be implemented in partnership with staff at The Learning Trust.

The Zoneparc project entails dividing each playground into three colour-coded activity areas: a
sports zone, a skill zone and a chill-out zone.

The scheme also involves:

A consultation with pupils to find out what they want

A training for staff and older students to encourage young peopleds involvement as
participants, mentors and leaders

A extra support from coaches and sports development officers to encourage after-
school use of new facilities

A a secure games store with equipment

A resource material, including activity cards and a manual

The idea is to transform playground culture by encouraging more and different activities, including
basketball, football, cricket, tennis and playground games.
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Joint working with the police and the Health
Service

The Safer Schools Partnership

The Hackney Safer Schools Partnership, made up of police, schools and The Learning Trust,
currently has dedicated officers based in eight secondary schools in the Borough. The role of
each officer is to:

A Provide a visible presence in and around schools, particularly as the school day
begins and ends and during breaks;

A Continue work already under way to build strong relationships with
each school and the surrounding community and provide a safe place for
pupils to learn by taking part in multi-agency initiatives;

A Provide a point of contact for pupils who need help and support from
the police;

A Investigate incidents of crime as necessary;
A Reduce crime and fear of crime in the area of the schools;

A Help combat truancy and reduce bullying and victimisation of young
people; and

A Raise awareness of the police and the law for young people

The officers are equipped to provide effective interventions including techniques such as restorative
justice. In broad terms, restorative justice constitutes an innovative approach to offending and
inappropriate behaviour which puts repairing harm done to relationships and people over and
above the need for assigning blame and dispensing punishment. A restorative approach in schools
shifts the emphasis from managing behaviour to focussing on the building, nurturing and repairing
of relationships.

Healthy Schools Initiative

Contact: Denise Clark, Healthy Schools
Telephone: 020 8820 7558

The overall aims of the healthy school scheme are to improve health and raise educational
achievement in East London schools in order to help reduce inequality. A healthy school co-
ordinator recruits, audits and sets targets with participating schools and works alongside other
agencies to help schools deliver on their targets. The Co-ordinator also manages the broader
healthy school team and advises the Learning Trust on aspects of PSHCE.
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Support at the Early Years stage entails a great deal of close interaction between health and
education professionals. Most referrals to the Portage Service, for example, come from Health
Visitors or health services provisions such as the Donald Winnicott Centre. The panels utilised by
the Special Needs Assessment Service have representatives from schools, the health service and
where possible, Social Services. In particular there are clear protocols in place for health service
referrals of pre-school age children to the Early Years Panel. Representatives from The Learning
Trust attend a health service led iComplex Care Panelo where pupils with complex health needs
are discussed and input is required on the educational component of individual care packages.

There are regular meetings between Educational Psychologists and the local Child and Family
Consultation Service (CFCS). Discussions look at strategic issues but also discuss individual cases
from time to time subject to issues of confidentiality. Good links exist between local schools and
their local CFCS and in particular with Crusoe House Special School. Health professionals are able
to attend individual review and planning meetings at Crusoe House to support pupils who often
present with a range of needs that cut across the boundaries of a number of agencies.

Contact: Looked After Children Services
Address: 205 Morning Lane, London E9 6JX
Telephone: 020 8820 6207

A key area where Social Services and Education work together is in ensuring that young people in
public care receive access to education. A key priority for this vulnerable group is to ensure that
they have a school place as soon as possible (and no later than 20 school days) after being placed
in the borough. When a young person is placed in Hackney, the first point of contact for is the
Education link officer based in Social Services. The authority which has care of the child informs
that officer that the child has been placed in Hackney. The Education link officer then liaises with
the Admissions Team to identify a school place. To assist this process, The Learning Trust has
prioritised children in care in its admissions criteria in line with government guidance. The Learning
Trust and Social Services work together to monitor the progress of all looked after children who
attend Hackney schools.

The Key Stage 4 provision Panel oversees the various educational provisions that are made available
to Year 10 and 11 pupils. The panel brings together the various education providers with staff from
The Learning Trust, staff from schools, the Youth Offending Team and Social Services. All agencies
refer pupils to the panel who are at risk of dropping out of the education system. Together, the
various representatives oversee the strategic management of the all the projects to ensure that
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there is common approach to curriculum delivery, health and safety issues and child protection
protocols. They also consider individual students to see if they are appropriate for the provisions
available and monitor the progress of pupils already taking part in the different courses.
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Chapter Three

Support for pupils in schools
and other settings

The previous chapter considered the whole school support that is provided across Hackney. This
section looks at the interventions that are available to individual pupils.

Some of the services provided by The Learning Trust, such as Education Welfare, the Learning
Support Service and Education Psychology, also support individual pupils. Details of the support
they offer are provided in the previous chapter.

Much of the support provided by the Learning Trust is available to pupils in all schools. However,
a number of government funded initiatives have required local authorities to target resources at
clusters of schools within each authority. The universal services are examined first and the targeted
initiatives thereafter.

The Portage Service

Contact: Lisa Williams / Rina Picciotto
Telephone: 020 8820 7296 / 7291

This is a service developed specifically for very young children (who are not yet in nursery or
playgroup) whose development is significantly delayed. This includes children with an autistic
spectrum disorder. Most children are referred to the Portage Service by professionals working
in the Health Service, usually from the Donald Winnicott Centre, Hackneyés Child Development
Centre.

Hackneyds Portage workers are very experienced staff who have been specially trained to:

A Provide a home visiting service

A Observe and work with children in order to help parents find out what their children
can and cannot do and what their children need to learn

A Help plan individual programmes with parents to help their children make progress

A Work closely with professionals from Health to assess and develop programmes to
support very young children, both at an individual level and in groups

A Support parents in following these programmes and, if necessary, seek additional
support for their childrends schooling.

A Support nursery/ playgroup staff working with children known to the service to help
those children make the transition from home to school
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Contact: Rachel Thompson, Headteacher

Address: Bright House, Chatham Place, London E9 6LL
Telephone: 020 8985 6484
Email: brighthouse@learninglive.co.uk

The outreach work done by Bright House and described in the previous chapter also provides
support to individual pupils. Staff from Bright House contribute to Individual Education Plans,
Pastoral Support Programmes and planning meetings that consider the most effective use of the
support available. The agreed interventions make explicit the need to consider the interaction
between the childds needs and whole class issues such as classroom environment, behaviour
management and curriculum delivery.

Contact: Deborah Charles or Heather Magee, KS4 Provision and Exclusion Managers
Telephone: 020 8820 8436
Email: deborah.charles@learningtrust.co.uk

heather.magee@Ilearningtrust.co.uk

Also contact Andrew Lee, Education Psychology Service

Statutory guidance requires schools to devise pastoral support programmes for pupils who do not
respond to school actions to address disaffection or for those pupils who have had a number of
fixed term exclusions. Advice on setting up a PSP has been available to Hackney schools for some
time. In order to assist schools the Appendices contain advice on when a PSP will be appropriate,
what it should contain and how it can be implemented. A PSP pro-forma is also available. The
Exclusion Managers are available to advise on individual PSPs to support pupils in Hackney
schools. Assistance and advice can also be obtained from the schoolés Education Psychologist.

Contact: Val Wesolowicz, Head of Attendance and Behaviour
Telephone: 020 8820 7323
Email: val.wesolowicz@learningtrust.co.uk

or

Contact: Education of Children Looked After Team, Hackney Social Services
Telephone: 020 8820 7297

It is important for all children and young people in care to attend school and get the most out of
the education system. Social Services and The Learning Trust have a shared responsibility to ensure
that children in care receive equal access to education and receive any additional support when
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they need it.

The Looked After Team in Social Services, (Children and Families Section) ensures that each child
has a Personal Education Plan (PEP) to support their care plan, enhance their life chances and
raise levels of achievement. They also focus on those in school who need such extra support by
providing after school and holiday revision workshops. Any difficulties in accessing education are
identified to the Team by individual Social Workers and through statutory Care Reviews.

Working closely with the Social Services Department are staff from The Learning Trust. Together
they ensure that pupils in care who move into the borough without a school place are provided
with a full time educational placement within the 20 day limit set down by Quality Protects (The
Government guidance on improving the life chances of children in care). In addition, staff in The
Learning Trust work closely with both schools and Social Services to monitor children in care who
are attending Hackney schools. The monitoring looks closely at

A Attendance
A Exclusions
A Levels of attainment

The Learning Trust also work with schools to ensure that each of them has a named person for
children in care and to provide advice and support to schools on how best to support the pupils
using Personal Education Plans.

Personal Education Plans (PEP) are joint education and care plans that aim to promote a more
holistic approach. Where a child in care is experiencing behavioural difficulties it will be necessary
to expand the PEP so it includes the same issues that would be covered by a Pastoral Support Plan.
A separate plan should not be initiated. Similarly, if a child in care is being supported at School
Action Plus, rather than drawing up a separate Individual Education Plan, the pupilis PEP should
be expanded to include the learning strategies and targets that would normally be included in an
IEP.

Contact: Margaret Wasdell, School-Home Support Service
Telephone: 020 7538 3479

AFLaSSTo stands for Family Liaison and Support at Secondary Transfer which is a service that is part
of the School-Home Support Service. The project is funded by the Childrens Fund and provides
workers based in all Hackney secondary schools. The workers visit all primary schools to identify
pupils who may be vulnerable and may need additional support at secondary transfer. The workers
visit the primary schools again in the summer term to make contact with the individual pupils and
their families.

Pupils and their families are offered a range of support service based on the individual need of the
pupil. This type of service begins during the summer term and continues during Year 7. Supports
could include:

A arranged visits to the secondary school before the pupil joins the school in order to
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build confidence
A practical welfare advice and support to families

A support groups in secondary schools to help pupils who may be experiencing diffi-
culties (e.g. bullying, attendance, behaviour)

A individual one to one support to pupils based on their need

The support package gradually reduces during Year 7 as the pupils gain in confidence and as the
FLaSST Team prepares for the next intake of pupils.

Contact: Sue Matthews, Out of Schools Learning Co-ordinator
Telephone: 020 8820 7448 Email: susan.matthews@Iearningtrust.co.uk

There is a wide range of projects across Hackney that provide additional support to pupils outside
of the normal school hours. The key sources of funding are the New Opportunities Fund, the
Standards Fund and the Excellence in Cities Initiative. The projects aim to improve pupilso skills,
self confidence, self esteem, attainment, attendance and attitudes to learning.

This type of service is normally delivered either through after school study clubs or breakfast
clubs. The clubs focus on raising achievement and targeting disadvantage. Disaffected pupils
can and do benefit from access to out of hours learning through sessions which help them to
become motivated, catch up work, improve key skills and improve relationships with the school.
For example, after school sports clubs enable pupils to take part in enjoyable activities that create
and build upon positive relationships within the school.

One of the key out of hours providers is A Spaceo located on the Kingsland Secondary School
site. NA Spaceo is a partnership between The Learning Trust, the Sainsbury Family Charitable Trusts
and (in the development stage) the Social Science Research Unit at the Institute of Education. It
enables young people aged 8 to 14 on roll at Kingsland School, Amherst, Colvestone, Princess
May or Shacklewell Primary Schools to take part in out of hours activities during term time. The
aim of the project is to provide a stimulating and supportive environment that brings out the best
in young people, enabling them to develop socially, personally and educationally. It helps young
people to build on their positive traits and teach them strategies for changing ineffective behaviour.
A Space runs the Summer University 11-14 programme and will continue to offer services to service
to secondary aged pupils despite the closure of Kingsland School.

Cardinal Pole Secondary School has a Saturday school which is aimed at disaffected pupils. Its

focus is very academic and is designed to help disaffected pupils engage with study and fulfil their
potential. It also has a sports element to engage and motivate pupils.
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Contact: Debbie Banks,
Telephone: 020 XXXXXXXXX
Email; debbie.banks@londoneastconnexions.co.uk

The London Borough of Hackney is one 10 London boroughs working in partnership with London East
Connexions Partnership (LECP) to deliver the Connexions Service. This is a new youth support service
which provides advice, guidance, support and personal development services for all young people aged 13
to 19 year olds and up to 25 for those with special needs.

Connexions in Hackney aims to work in partnership with voluntary and statutory organisations to
provide a quality service to young people and bring together services that support young people.
Young people are able to access Connexions Services through a network of Personal Advisers (PAS)
and a range of one stop shops and information access points

There are eight PAs who provide advice and guidance to young people in Hackney and a further
four have been appointed locally. Based on a thorough needs analysis and in consultation with
partners, the LMG has decided that most of the 13 PAs will be based within host community
organisations, working with targeted groups of young people with multiple needs. Six PAs are now
based within the following organisations: Brooke House Sixth Form College, Hackney Community
College, Stamford Hill Neighbourhood Project, Parkside Youth Club, Concord Youth Centre and
UK Online / Grove.

Of the four locally employed, two are working with Turkish / Kurdish speaking young people. A
third PA provides support to young people accessing Alternative Key Stage 4 provision and a
fourth is based at Off Centre (advice and counselling centre for young people) working with young
people with Mental Health issues

London East Connexions has also contracted with the local Careers Company in Hackney (Careers
Management) to provide a universal information, advice and guidance service for young people in
schools and colleges, focusing on careers advice.

Significant in-roads have been made in the planning and development of One Stop Shops and
points. The former Careers Enterprise Careers Centre in Dalston has recently been refurbished and
re-branded as a Connexions Careers Centre. Four Information Access Points will be established by
March 2003 at Brooke House Sixth Form College, Stamford Hill Neighbourhood Project, Hackney
Community College and Off Centre. Connexions, in partnership with Off Centre, has established
a mini one-stop shop at Off Centre by.
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Contact: Kay Olateru, Head of IT Operations
Telephone: 020 8820 7205
Email: kay.olateru@Iearningtrust.co.uk

IRT stands for the early identification of children at risk, the common referral of those children to
support agencies and the collective tracking of vulnerable young people between birth and their
19th birthday. Its aim is to protect children at risk, tackle crime and deliver efficient services.

It is a multi-agency approach that brings together Hackney Primary Care Trust, the Metropolitan
Police and key statutory services in a framework where the child is at the centre of service delivery.
The purpose of the project is to ensure that:

A Vulnerable children are not lost from their support agencies when they change
address or move across borough boundaries

A There is a shared system of intelligently identifying patterns in intervention and mon-
itoring their progress to ensure that something is done when it should be done

A Agencies can identify problems at an early stage (i.e. prevention) before they
become acute by using intelligence drawn from a broad range of sources (e.g. sud-
den changes in attendance or the development of behavioural needs)

Children and families experiencing difficulties feel supported by agencies rather than feeling
overwhelmed by a plethora of different providers working in isolation asking the same questions
and performing similar assessments time and again.

Such a complex undertaking will require IT systems to support it. But IRT is not about technology
or fibig brothero databases. Nor is it about a national identification system for children by the back
door. Rather it is about putting the child at the heart of service delivery. It will require complex
information sharing between agencies to meet its objectives. Such transfers will be legal, secure
and disciplined rather than irregular, uncoordinated and sparse. The agencies who identify young
people at risk of underachievement, harm or offending will be able to:

A Long their concerns via a shared system where fisystemo is understood as a set of
procedures governed by agreed protocols which may be supported by one or more
IT based systems

A Share information securely, speedily and easily between participating agencies

A l1dentify whether children have received or are receiving support, identify the type of
support and the key contacts

A Make cross referrals to other appropriate agencies

A Track children and young people through the interventions and keys events whilst
monitoring and evaluating progress

A Apply the Data Protection Act and other relevant legislation (such as Human Rights
Act) appropriately and share information in the context of those Acts.
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Government Funded Initiatives

Hackneyos Education Action Zone (EAZ)

Contact: Andy Marshall, EAZ Co-ordinator
Telephone: 020 8820 7532

Email: andy.marshall@learningtrust.co.uk

The EAZ brings together schools, the Learning Trust, parents and the business community in order
to raise standards in a targeted area. Hackneys EAZ commenced in January 2000 and is currently
sponsored by the Sir John Cass Foundation, the Corporation of London, the East London Business
Alliance and Cadbury Schweppes.

The primary schools taking part are:

A Amherst Primary School

A Betty Layward Primary School

A Colvestone Primary School

A Grasmere Primary School

A Holmleigh Primary School

A Jubilee Primary School

A Northwold Primary School

A Our Lady & St. Josephds RC Primary School
A Princess May Primary School

A St. John & St. James CE Primary School

A William Patten Primary School

A Woodberry Down Community Primary School

The secondary schools taking part are:

A Hackney Free & Parochial CE Sports College
A Kingsland School

A The Skinnersd Companyds School for Girls

A Our Ladyts Convent RC High School

A Stoke Newington Arts & Media College

In primary schools there are two strands to the work of the EAZ that helps pupils in need of support
in their behaviour and attendance :
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Counsellors: Funds are provided to schools so that they can buy in the services of trained
counsellors for pupils.

Home School Liaison: Each school has a Home-School Liaison Worker who works with parents in
order to support and improve individual pupil attendance. The workers also undertake outreach
work to parents in order to improve communication between home and school, involve parents in
their childrends education and build capacity amongst the local community.

In secondary schools, much of the support focuses around mentoring. The EAZ supports a
mentoring scheme established by the Education Business Partnership that brings together pupils
with staff from businesses in the City and local community. The aim of the mentoring is for young
people to realise their own potential and raise their aspirations through meeting and working with
adults with whom they would not normally interact.

The EAZ also supports a peer mentoring projects involving three secondary schools and a number
of primaries. The project currently focuses on African Caribbean boys but it will soon be extended
to include Turkish girls. The aim of scheme is to give older pupils responsibility for mentoring a
younger pupil. The mentors are Year 10 pupils and they mentor Year 7 pupils in their own school.
They have been mentoring Year 5 pupils in local primary schools.

The fiOn Track Projecto for Disaffected Pupils is a project for Year 9 pupils sponsored by Cadbury
Schweppes aimed at pupils showing signs of disaffection. Hackney Free & Stoke Newington
schools are taking part in this strand of EAZ in which 9 pupils from each school are selected to take
part. Pupils who are offered a place are those with moderate to serious behaviour and attendance
needs. The project entails off-site outdoor education activities & creative arts projects aimed at
re-engaging young people.

Linked with the above scheme is The Excel Project. Pupils who take part in the On Track Project in
Year 9 are offered a place on the Excel project in Year 10. Pupils take GCSEs in key subjects as well
as a qualification in the Excel course. The course is the equivalent of a GCSE in itself and covers
personal development, social development and life skills. The Excel course is held on a Friday
which is, traditionally, the worst day for attendance.

Contact: Derek Powell, EiC Co-ordinator
Telephone: 020 8820 7453
Email: derek.powell@learningtrust.co.uk

EiC is a government initiative to help inner city schools and LEASs raise standards. It aims to
increase the diversity of provision and extend the learning opportunities for pupils of all abilities.
One core provision of the project is the additional support given for gifted and talented pupils.
That provision is described further in other documents. This plan focuses on the support provided
to improve behaviour.

All secondary schools and a large number of primary schools are included in the project together
with Hackney Community College and Stormont Special School. At EiC schools, pupils who exhibit
challenging behaviour receive focussed support from Learning Mentors and/or from a Learning
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Support Unit
Learning Mentors:

A Work closely with identified pupils who are disengaged from the learning process by
virtue of barriers they experience both inside and outside of school

A Set personal, social and work organisation targets for pupils

A Have first line responsibility for contact and liaison with other professionals, both
internal and external to the school, in respect of the specific needs of the pupils they
mentor.

A Provide complementary support to the existing pastoral arrangements in schools by
working closely with school staff and parents

A Contribute to the EDP targets on the reduction of truancy and exclusions by working
positively with children at risk.

Learning Support Units (LSUs):

A Provide specialist support to prevent exclusion

A Provide tailored programmes for each pupil which involves some time in the Unit
and some time in the classroom. The programme will have short term learning and
behaviour goals for the pupil to achieve.

A Support pupil learning by developing their social skills, their skills in core subjects
and their ability to keep on task. In this way, disruptive behaviour and exclusion can
be reduced and standards of behaviour raised.

There is an LSU at each of the secondary schools and at Baden Powell and Morningside Primary
Schools. The LSUs at the two primary schools take referrals from pupils on roll at other EiC primary
schools.

Many secondary schools add to the resources provided by EIC so as to ensure that they can cater
for the wide variety of pupils who attend the LSU. They will normally cater for around six to ten
pupils and use a creative timetable so pupils spend some time in the LSU and the remainder in a
mainstream classroom.

Learning Mentors work closely with staff from the unit to ensure that all personal, social and
curricular issues which are having any negative effect on a childés development are taken into
account when the unit designos that childés individual learning plan. That learning plan will set clear
targets and establish a plan for reintegration back into the classroom. Whilst in the unit, pupils
continue with the core curriculum and receive additional support in areas such as social skKills,
anger management and/or self esteem (depending on the need of the pupil).

EiC has dovetailed with the Behaviour Improvement Programme by sharing the aim of recruiting
more Learning Mentors. One of the objectives of the BIP was to extend Learning Mentors in
primary schools and provide one in every primary BIP school. The EIC partnership supported
the implementation of BIP by recruiting additional mentors and linking those new staff into the
centrally delivered training programmes. By selecting BIP schools strategically to maximise the
availability of Learning Mentors in the primary sector, there are now 48 primary schools out of 56
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who are able to provide this kind of support to pupils with behavioural needs.

Contact: Andrew Lee, Principal Educational Psychologist
Telephone: 020 8820 7520
Email: andrew.lee@learningtrust.co.uk

In January 2003 the DfES allocated Al.4 million to Hackney so that specific measures could be
taken to address behaviour and attendance in targeted primary and secondary schools. Three
secondary and 24 primary schools were selected to take part based on the criteria set out by the
DfES, levels of attendance in Hackney schools and the incidents of crime across the borough that
were reported in the Youth Crime Audit. The work of the Programme aims to reduce absence and
inappropriate behaviours.

The schools are currently arranged in clusters each comprising a secondary school and identified
primary schools. The three clusters are:

Cluster One:

Stoke Newington School and Daniel House Secondary Pupil Referral Unit together with Benthal,
Grasmere, Grazebrook, Jubilee, Princess May, St. Maryés CE, Sir Thomas Abney and William Patten
primary schools.

Cluster Two:

Hackney Free and Parochial School with Amherst, Baden Powell, Berger, Burbage, Gayhurst,
Morningside, Orchard and Shacklewell primary schools.

Cluster Three:

Homerton College of Technology with Daubeney, London Fields, Mandeville, Millfields, Nightingale,
Northwold and Southwold primaries.

The work of each BEST began with an audit of school behaviour for each secondary school in
their cluster. The purpose of the audit was to establish a baseline which could be used to inform a
strategy for improving behaviour, set targets and identify those pupils most in need of support.

In consultation with schools, the BESTs worked out strategies for how they would work within each
schoolds existing structures and with existing staff to implement the strategy that arose out of the
behaviour audit. One of the key issues in each strategy is a reduction in exclusions as a result of the
additional interventions and support. Each cluster school has set targets for reducing fixed term
exclusions and permanent exclusions. The levels of exclusion are monitored termly and reported
to the BIP steering group.

The work of the BIP covers four areas:

1) Behaviour & Education Support Teams
The BIP established Behaviour and Education Support Teams for each of the three clusters. Each
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team comprises a range of professionals that can include Educational Psychologists, Education
Welfare Officers, Mental Health Professionals and Learning Mentors. They work in tandem
with other departments such as Social Services and Primary Care Trusts (particularly Child and
Adolescent Mental Health Services).

Each BEST:

A Allocates a key worker to each pupil at risk
A Sets learning, attendance and behaviour targets as appropriate for those pupils
A Monitors progress through regular case conferences

A Works closely with staff in the Learning Support Unit so that pupils achieve the
intended goals and are supported with their reintegration back into mainstream
classes.

2) Education Personal Development Workers

EPD Workers operate closely with a Connexions Personal Adviser, Learning Mentors, Year Heads
and subject specialists to ensure pupils receive individual attention and activities that reflect the
curriculum as well as their choices and learning aspirations. They provide a two way brokerage
helping pupils and teachers locate particular services and helping the providers of these services
to deliver them effectively in schools.

Pupils who would benefit from the support of an EPD Worker are identified jointly by the BIP
school and EPD staff. Those pupils at risk of exclusion are targeted as a priority and EPDs work
with excluded pupils at the St. Johnds Learning Centre (see below).

3) Learning Mentors

As described earlier, the Behaviour Improvement Programme has worked in partnership with the
Excellence in Cities Initiative to recruit more Learning Mentors. The result of that partnership is that
40 out of 56 primary schools now have Learning Mentors.

4) Full Time Education for Excluded Pupils

One of the conditions of receiving BIP funding is that all children who are excluded from BIP
schools receive full time education from the first day of their exclusion. The Learning Trust has
responded to this challenge by establishing a provision at the St. Johnos Learning Centre where
excluded pupils receive full time education. The centre is a discreet provision not attached to any
school.

The Centre is staffed by teachers, Education Personal Development Workers and a Centre Manager.
It provides a core curriculum as well as personal and social development for pupils who have been
excluded from BIP schools. It also acts as a back-up to the work of the BESTs and the LSUs in the
BIP schools by offering more intensive support and individualised programmes to those young
people exhibiting the most challenging behaviour. The Centre works closely with the schools so
that pupils can reintegrate effectively back into school at the end of their exclusion.

Skill Force
In tandem with the BIP Project is the Skill Force Project. Skill Force is the result of the Services
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taking a more active role in the community and co-operating with other Government departments
as part of the Governmentds Social Inclusion agenda. Skill Force instructors have recently left the
Services and are young officers and senior non-commissioned officers with a training background.
Skill Force makes use of the extensive experience personnel will have gained in training young
people from a diverse range of backgrounds.

Within The Learning Trust, A Skill Force team leader, Sara Brown and three instructors, Anthony
Negus, David Pendry and Howard Toates have recently joined the Schools Plus team in The
Learning Trust. The aim of the project is to enhance the pupilsdi employment opportunities by
improving their attitude, reduced truancy, improving behaviour and re-motivating them towards
their school courses. A central feature of the initiative is Key Skills development, drawing on the
Servicesi extensive experience in this field. The scheme delivers instruction in Key Skills with a
focus on problem solving, inter-personal communication and team building.

The Skill Force team will work within each schoolés disciplinary code. They do not wear uniform, and
have no association with weapons or cadet-related activity. The syllabus, developed in partnership
with each school, does not have a military flavour. Up to 30 pupils are being taught for two half
days per week in school time throughout Years 10 and 11. Pupils have been selected as likely to
respond to a more vocational syllabus and being unlikely to achieve 5 GCSE Grades A - C.

The project is being supported by a comprehensive evaluation process with the aim of assessing

results against objectives. Skill Force has already had a significant impact on truancy and exclusion
in other LEAs.
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