  Disability & Discrimination.  

 Guidance for Schools

· What the legislation means for schools
· How schools implement their duties
· Preparing Accessibility Plans
Section One: What does it mean for schools?

From September 2002 it is unlawful for any school to discriminate against current or prospective disabled pupils.  Parents and carers alleging discrimination now have means of redress through a claim of unlawful discrimination to either the Special Educational Needs and Disability Tribunal, an Admissions Appeal Panel or to an Exclusions Independent Appeal Panel (depending on the nature of the allegation).  Schools and LEAs are also under a duty to develop Accessibility Plans which must set out how the physical environment, the curriculum and written information will be made more accessible to the disabled.  

Ofsted inspections now consider the extent to which schools comply with the duties under the Disability and Discrimination Act (DDA).

Definition of Disability

The DDA defines a disabled person as someone who has:

“a physical or mental impairment which has a substantial and long-term adverse effect on his or her ability to carry out normal day-to-day activities.”

“Long term” means at least 12 months.  “Substantial” means “more than minor or trivial.”

This definition covers pupils with physical (including sensory), intellectual or mental impairments.  The definition is broad and might include children with a learning disability, sensory impairment, severe dyslexia, diabetes, epilepsy, incontinent pupils, pupils with AIDS, severe disfigurements or progressive conditions like Muscular Dystrophy.  It can also include diagnosed conditions such as ADHD or tourettes syndrome.  

How is this different from Special Educational Needs?

The Education Act 1996 says that a child has special educational needs if, “he or she has a learning difficulty which calls for special educational provision to be made for him or her.”  

Special educational provision is made under the SEN framework provided by the Education Acts and the SEN Code of Practice.  The SEN framework is there to identify and meet any additional educational needs.  However, the duties under the DDA are there to ensure that disabled pupils are not discriminated against.  They seek to promote equality of opportunity between disabled and non-disabled pupils.  

A disability might give rise to a learning difficulty that calls for special educational provision to be made for a child.  Many children who have SEN will also be defined as being disabled under the DDA.  However, not all children who are defined as disabled under the DDA will have SEN.  For example, pupils with severe asthma, arthritis or diabetes may not have SEN but will have rights under the DDA.  Similarly not all children with SEN will be defined as having a disability under the DDA.  

The diagram on the next page assists in explaining the difference between SEN and disability and where they overlap.
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A whole school approach aimed at inclusion is likely to be the most effective way of meeting the needs of the all the different pupils. 

The duty not to discriminate

From September 2002 it is against the law for schools to discriminate against disabled pupils in respect of

· Education and associated services

· Admissions to school

· Exclusions from school

Education and Associated Services

The duty not to discriminate covers “education and associated services”.  In essence this means all aspects of school life including extra-curricular activities and school trips.   Persons alleging discrimination against a school in their provision of education and associated services would have their case considered by the Special Educational Needs and Disability Tribunal (SENDIST).

Admissions

Responsible bodies must not discriminate against a disabled person 

· In the way they decide who will be admitted to the school.  This includes any criteria that are used when there are more applications than places available and the way those criteria are implemented. 

· In the way in which it offers a place at the school

· By refusing or deliberately not accepting an application from a disabled person for admission to the school.

A person alleging discrimination against a school in relation to admissions will have their case considered by an Admission Appeal Panel.  

Exclusions

It is against the law to discriminate against a disabled pupil by excluding him or her from school for a reason related to their disability.  This applies to both fixed term and permanent exclusions.  A person alleging discrimination in relation to a permanent exclusion would have their case considered by the Independent Exclusions Appeal Panel.  A person alleging discrimination in relation to a fixed term exclusion would have their case heard by the SEND Tribunal

Who is the “Responsible Body”?

All maintained schools and nurseries have to comply with the duties.  For the majority of functions the responsible bodies can be summarised as follows:

Type of school



Responsible Body
Mainatined school


Governing body (in general)

Pupil Referral Unit


The Learning Trust

Maintained Nursery Schools
The Governing Body (From September 2003)

Independent school
The owner

Who exactly is the “responsible body” will depend on the function in question and the person who carries it out.  For example, the admissions criteria for community schools are set by the Learning Trust and so the Trust is the responsible body in relation to any complaint about those criteria.  When admissions are fully co-ordinated, the Learning Trust will be implementing the criteria in many cases and will again be the responsible body.  However, in most cases, mid-term admissions are dealt with by the school and so schools and their governing bodies would be the responsible body for any complaint relating to a casual admission.  For voluntary aided schools, the governing body would always be the responsible body.  

The Definition of “Discrimination”
A disabled pupil can suffer discrimination by:

(a) being treated less favourably or 

(b) being put at a substantial disadvantage because a responsible body fails to make “reasonable adjustments”.

(a) Less Favourable Treatment

If a school treats a disabled pupil or prospective disabled pupil less favourably than another for a reason related to his or her disability and without justification, they may be breaking the law.  

Example 1

Parents who want their daughter with epilepsy admitted to a primary school are told that the school cannot take her unless she stops having fits.  This is likely to count as less favourable treatment for a reason related to the child’s disability and could therefore be against the law. 

Example 2

A disabled boy is admitted to a secondary school.  The school wants him to have all his lessons in a separate room in case other children are frightened by his muscle spasms and involuntary noises.  This is likely to count as less favourable treatment for a reason related to his disability.  

Justification for less favourable treatment

In some cases, the school could be justified in the less favourable treatment if there is a reason that is both substantial and material to the particular case.  

Example 3

A pupil with cerebral palsy who uses a wheelchair is on a trip with her school at an outdoor centre.  The teachers arrange for the pupils to go on a five mile walk over difficult terrain, but it is clear that it would be unsafe for the disabled pupil to go on the walk.  In this particular case the school may be able to justify the less favourable treatment for a material and substantial reason.  However, the school would be expected to arrange an alternative activity for the disabled pupil as a reasonable adjustment.  Alternatively (and preferably) the school would arrange a trip that all children could access from the outset.  

Less favourable treatment may also be justified if it is a result of a “permitted form of selection.”

Example 4

A child with learning difficulties applies to attend a school that selects its intake on the basis of academic ability.  She fails the school’s entrance exam.  Although the reason for her performance was related to her disability, the less favourable treatment is likely to be justified because this school is allowed to select its pupils in this way and it has applied an objective criterion.  

(b) Substantial Disadvantage arising from a failure to make a reasonable adjustment

Schools can also be found to have discriminated where they have failed to take “reasonable steps” to make an adjustment and as a consequence, a disabled pupil or prospective pupil is placed at a substantial disadvantage compared to a non-disabled pupil.  This is referred to as the “reasonable adjustment duty”.  

What is a “substantial disadvantage”?

Examples of a substantial disadvantage might include:

· the extra time and effort that the disabled child might need to expend

· the inconvenience, indignity or discomfort a disabled child might suffer

· the loss of opportunity or lack of progress that a disabled child may make compared to other non-disabled children.

Example 5

A deaf pupil who lip reads is at a disadvantage because the teacher continues to speak whilst facing away from him to write on the whiteboard.  

Example 6

A pupil with severe dyslexia is told that she cannot have her teacher’s lesson notes and that she should be taking notes during lessons “like everyone else”.  

What is a “reasonable step”?

The Act does not define “reasonable” – this depends on individual cases and will be a matter for the Tribunal and/or appeal panels to decide. However schools can take account of the:

· money available

· practicalities of making the particular adjustment

· health and safety of the disabled pupil and others

· interests of other pupils

· need to maintain academic and other standards

Justification for failing to take “reasonable steps”

Not taking “reasonable steps” to avoid putting pupils at a substantial disadvantage can only be justified if there is a reason which is both material and substantial to the particular case.

When do schools need to take action?

The duties described here took effect from September 2002.  Schools have a duty to all disabled pupils and potential pupils, not just individuals. Schools cannot wait until a disabled pupil has arrived before making adjustments as they may find themselves already in breach of the law. They need to think ahead to what they might need to do, and should keep policies under review to ensure that they do not discriminate against disabled children. 

The key tests are that policies, procedures and practices do not lead directly to less favourable treatment or substantial disadvantage and that they provide the school with the flexibility required to respond to individual needs as they arise. Schools are advised to make reasonable enquiries to find out whether children seeking admission to their school or existing pupils have a disability. Some practical suggestions for action are provided later in this briefing note.  

Do schools need to make “reasonable adjustments” to buildings and the physical environment under Part 4 of the DDA?

Schools do not have to remove or alter physical features as part of the “reasonable adjustment” duty. Physical alterations are covered by the longer-term planning duties for LEAs and schools which are discussed in Section 3 about school accessibility plans.  

What can parents do if they feel that their child has been discriminated against?

Parents can take a case to an SEN and Disability Tribunal, or in certain cases an Admissions Appeal Panel or Exclusion Appeal Panel. Parents and schools can both use the DRC’s conciliation service if both parties agree to conciliation. It is important that schools internal complaints procedures cover cases of discrimination in order to prevent or deter further action.

Schools duties under Part 2 (employment) and Part 3 (the provision of goods, facilities and services to the public) of the Disability Discrimination Act 1995 (DDA)

Schools have had duties under the Disability Discrimination Act since 1996 to avoid discrimination in relation to employment and the provision on non-educational goods, facilities and services. The new duties in relation to access to education complement, rather than replace, these existing duties. 

Disability Discrimination and Early Years Settings.
All of this briefing note so far has been addressed at maintained schools and nurseries attached to schools.  Their duties are governed by Part 4 of the Disability and Discrimination Act.  

There are many private, voluntary and statutory providers of early years services that are not constituted as schools.  The social care of young children in these settings has been covered by Part 3 of the DDA since 1996.  The education that is offered in these settings is now also covered by the DDA since September 2002.  

Early Years settings and non-school nurseries are governed by Part 3 of the DDA.   The duties are largely the same.  In other words, non school education providers must:

· not treat disabled pupils less favourably for a reason related to their disability

· make reasonable adjustments to policies, practices and procedures that make it impossible or unreasonably difficult to the user of the service.  

However, there is a big difference in the meaning of “reasonable adjustment”.  For Part 3 of the DDA, a reasonable adjustment may include

· auxiliary aids and services or

· (from September 2004) making physical changes.  

Where as schools and nurseries attached to schools do not have to make physical alterations as part of the reasonable adjustment duty, non-school early years providers will.  

Section two: Implementing the new duties

What sort of action might schools take to help prevent discrimination against disabled pupils or prospective pupils?

Set out on the next page is a checklist designed to helps schools meet their duties under the DDA and avoid discrimination.  This checklist relates to the wider duties under the DDA.  The checklist contained later in Section 3 is specifically for drawing up an accessibility plan.  

	              Question
	Yes 
	No

	Is the governing body aware of their duties under the Disability Discrimination Act?
	
	

	Are all staff aware of the new duties, including managers, teaching staff, learning support assistants, catering staff, caretakers and others involved in providing or supporting learning?
	
	

	Are all policies covering admissions, exclusions, education and associated services, planned and implemented so that they will not put disabled children at a substantial disadvantage?
	
	

	Has the school reviewed its policies, procedures and practices to ensure that it will not discriminate against disabled pupils or prospective pupils?
	
	

	Is the process of making “reasonable adjustments” part of the school’s normal practice
	
	

	Has the school held training on the new law and/or broader issues of disability equality?
	
	

	Are there procedures in place to ensure that discrimination by staff will be picked up on and dealt with properly?
	
	

	Do the school’s general plans take account of the need to make “reasonable adjustments”?
	
	

	Has the school an adequate and accessible internal complaints procedure?
	
	


The types of questions set out above are a good starting point for schools.  The next section is about developing a plan that will provide physical access to the school for disabled pupils and will ensure their access to learning and the curriculum.  By developing and implementing an effective accessibility plan, schools will be going a long way to ensuring that they are meeting their duties under the DDA referred to in Section One.  

Section three: Accessiblity Plans
Each school’s governing body is responsible for developing an accessibility plan and for implementing the action set out in their plan.  

This plan must set out the school’s arrangements for:

· Improving access to the physical environment of the school.  This also includes physical aids to access education.

· Maximising access for pupils with disabilities to the school curriculum.  This covers teaching and learning and the wider curriculum of the school such as participation in after school clubs, leisure activities or school visits.  

· Improving the delivery of written information to disabled pupils including handouts, timetables, textbooks and information about school events.  

	The Accessibility Plan could be a self contained document or it could be included in the school’s existing Special Needs Policy.  The key points of the Accessibility Plan that explain how the school makes itself accessible to disabled pupils should also be included in the school prospectus and the governing body’s annual report to parents.


In summary, schools will need to:

· audit their current practice (using the attached check lists)

· identify areas for development and action to be taken

· identify any training needs and use the attached pro-forma to request additional training from The Learning Trust

· feed the above information into the accessibility plan 

In relation to physical access, The Learning Trust has carried out an audit of every school in the borough to assess physical accessibility.  Those audits have fed into The Learning Trust’s overarching Accessibility Strategy.  Each audit will be of use as a platform for discussion between the school and the Trust on how physical accessibility can be improved at each individual school.  Where action on physical access is agreed, that should be included in the access plan

DfES Circular 168/2002 “Accessible schools: Planning to increase access to schools for disabled pupils”, contains guidance for schools on how to develop an accessibility plan.  The key points from that guidance are reproduced below.

Developing an Accessibility Plan

To develop an accessibility plan the school might set up or use an existing planning group to lead the process.  This group should reflect all aspects of school life.  For example, the working group of a larger school could include the governor with designated responsibility for SEN, the headteacher and the parent of a disabled pupil.  

The school should make best use of the available expertise.  Disabled pupils, their parents, specialist teachers, local voluntary groups and disability organisations might be able to bring a useful perspective to help identify practices and arrangements that act as a barrier to admitting, accommodating and including disabled children.  

a) Access audit and review of current activities

Schools should assess current accessibility and identify barriers to access or inclusion.  A review of access should cover the physical environment (this should already have been covered by the Learning Trust audit); the provision of auxiliary aids and services; teaching and learning practices, the curriculum; staff training; the culture and ethos of the school; and the provision of information.  A checklist is attached that should assist in this process.  

Schools should consider all relevant existing information and data on the accessibility of the school and future need.  Data on the current pupil population might enable the school to plan for the needs of disabled pupils lower down the school.  For example, a school that has a disabled pupil in the reception class might plan to train particular staff to meet that child’s needs later on in the school.  

b) Identify Actions

The next step is for schools to devise actions to eliminate those barriers that have been identified.  Schools should list all of the necessary adaptations (including realistic cost estimates), which might be divided into categories such as:

· Staff training

· Teaching and learning practices

· Refurbishment and maintenance

· Minor capital expenditure

· Major capital expenditure

Schools should then draw up short, medium and long term priorities and devise strategies to address these priorities with clear implementation arrangements and a timeframe for the work.  

Example of a Strategy:
A short term strategy might include actively working within a local cluster of mainstream and special schools (or at the Learning Trust SENCO Forum) to share good practice in differentiating the curriculum.  A medium term strategy might be to ensure that all staff received disability equality training within two years with an induction programme established for new staff.  A longer term priority might be to plan to make the common areas of the school and selected classrooms physically accessible and the school would need to work with The Learning Trust to secure agreement for the project to be funded from its capital resources.

Example of Implementation Arrangements:
A way of implementing the strategy would be to 

· collect example of good practice on curriculum differentiation with curriculum advisors in the authority and place it on the agenda for discussion at the next cluster meeting (or at the Learning Trust SENCO Forum).   

· Invite Learning Support specialist teachers and/or curriculum advisers to the school to discuss access to the curriculum

· Carry out an access audit to identify potential barriers to access in all areas of school life.  

· Aim to provide appropriate training for staff and governors.  

· Review and improve the school’s arrangements for accessible information.  

· Utilise the routine refurbishment and other maintenance and equipment budgets to improve the physical environment of the school. 

The DDA requires schools to resource their accessibility plans adequately.  Schools should recognize the costs of implementing the plan as legitimate expenditure which must be incorporated into current and future budget commitments.  

c) Set Goals and Targets

Goals and targets should be specific enough to enable them to be measured (eg all staff to receive disability awareness training within two years; one science lab, ICT room, art room and drama studio to be wheelchair accessible within three years).  

d) Consultation on the Plan

Schools should consult with staff to ensure there is a sense of ownership.  It would be good practice to consult more widely with parents, pupils and other bodies.  

e) Publicise the Plan

Publicising the plan will encourage a sense of ownership and stake in the success of the plan amongst staff, governors, pupils and parents.  Schools also have a duty to publish information about their accessibility plans in their governors’ reports to parents and in  their prospectus.  City Acadamies are required through their funding agreement to include information on their accessibility plans in their annual report to parents.  It is good practice to have plans made available on request.  

f) Implementation

Once a school has produced an accessibility plan, the school has a statutory duty to implement the plan and allocate adequate resources to it.  This means that schools must ensure that they think carefully about what action they intend to implement and how it is set out in the plan.  If, for example, a school states in its plan that it will install a lift then a duty to install a lift will arise from the plan.  This duty could be enforced by the Special Needs Tribunal.  

g) Evaluation

Schools are required to keep the accessibility plan under review and revise it as necessary.  Evaluation is also needed to determine whether goals are being achieved within the timescale.  The success of an effective accessibility plan might be measured by a number of improvements.  Schools might adopt some of the following measures:

· Greater satisfaction of disabled pupils and their parents with the provision made for them

· Evidence of the greater involvement of disabled pupils in the full life of the school (for example, participation in after school clubs, leisure, sporting activities and school visits).  

· Observable changes in staff confidence in teaching and supporting disabled pupils with a range of needs

· Audits carried out on the main curriculum areas

· Progressive planned improvements to the physical environment of the school

· Information for pupils in a range of formats

Attached to this document is a checklist that should help schools identity barriers that exist in schools.  It is not an exhaustive list but is intended as a vehicle for generating discussion.  Also attached is a sample accessibility plan which schools can use as a starting point.  The sample strategy is for guidance only and is intended to provide an example of what a school’s accessibility might look like.  The actions, strategies and deadlines described within it are not prescribed by the Learning Trust.  



IDENTIFYING BARRIERS TO ACCESS – A CHECKLIST

1. Access to the Curriculum

	                  QUESTION


	YES
	NO

	Do you ensure that teachers and teaching assistants have the necessary training to teach and support disabled pupils?


	
	

	Do staff review practice to ensure barriers to learning and participation are removed?


	
	

	Do staff recognise and allow for the mental effort expended by some disabled pupils, for example, in lip reading?


	
	

	Do staff recognise and allow for the additional time required by some disabled pupils to use equipment in practical work?


	
	

	Do you provide access to computer technology appropriate for students with disabilities?


	
	

	Are school visits, including overseas visits, made accessible to all pupils irrespective of attainment or impairment?


	
	

	Do disabled pupils have the opportunity to take part in music, drama and physical activities?


	
	

	Are there high expectations of disabled pupils?


	
	

	Are all classrooms optimally organised for disabled pupils?


	
	


2. Accessibility of Information

	                               QUESTION
	YES
	NO

	Do you provide information in simple language, symbols, large print, on audiotape or in Braille for pupils and prospective pupils who may have difficulty with standard forms of printed information?


	
	

	Do you ensure that information is presented to groups in a way which is user friendly for people with disabilities eg. by reading aloud overhead projections and by describing diagrams?


	
	

	Do you have the facilities (such as ICT to produce written information in different formats?)


	
	

	Do you ensure that staff are familiar with technology and practices developed to assist people with disabilities?


	
	


3. Physical Access
	                        QUESTION
	YES
	NO

	Does the size and layout of areas (including all academic, sporting, play, social facilities, classrooms, the assembly hall, canteen, library, gym and common rooms) allow access for disabled pupils?


	
	

	Can pupils who use wheelchairs move around the school without experiencing barriers to access such as those caused by narrow doorways, steps, stairs, inaccessible toilet facilities and showers?


	
	

	Are pathways of travel around the school site and parking arrangements safe?  Are the routes logical and well signed?


	
	

	Are emergency and evacuation systems set up to inform ALL pupils, including pupils with SEN and disabilities; including alarms with both visual and auditory components?


	
	

	Are non-visual guides used in buildings eg including lifts with tactile buttons?


	
	

	Are areas to which pupils should have access well lit?


	
	

	Are steps made to reduce background noise for hearing impaired pupils such as considering a room’s acoustics and noisy equipment?


	
	

	Is furniture/equipment selected, adjusted and located appropriately throughout the school?
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SAMPLE SCHOOL ACCESSIBILITY PLAN : 2003-2007
SCHOOL_St Peter’s________________________Date__1.9.03____

Review Date:  1.9.04

	AIMS:

A statement of the schools aims in terms of accessibility and where you want the school to be in 2007.  This could include:

· A statement of the school’s commitment to inclusion

· A statement to deal with factors that are barriers to the inclusion of disabled pupils

· A commitment to staff training to enable them to be effective in the education of young people with disabilities

· A commitment to prioritise sufficient resources to support the actions identified in this plan




Attached is a sample of what a school’s plan might look like.  This is an example.   What goes in your school’s Accessibility Plan will be determined by your school and its governing body and will be based on the needs of your school.  

	AREA TO BE ADDRESSED:  Access to the Curriculum

	GOALS & TARGETS:  

1) Develop and enhance knowledge of responsibilities under DDA

2) Develop confidence and knowledge for staff in delivering curriculum to disabled pupils

3) Enhance access to and participation in National Curriculum and wider curriculum for disabled pupils




	STRATEGY & IMPLEMENTATION:

1) Ensure all staff are trained in responsibilities under DDA

Training to be delivered by SMT/SENCO in autumn term 2003

2) Develop training programme on curriculum access for disabled pupils with a particular focus on visual & hearing impairments and physical disabilities. Training to be delivered by SMT/SENCO/other designated person in spring term 2004

      3) Develop & carry out curriculum audits to review patterns of participation.

Audits to be conducted by Heads of Department by Easter 2004

4) Review planning & delivery approaches to the curriculum

Using the information from the audits & QCA guidelines, each department/class teacher to carry out review of curriculum & report to SMT on findings.  Where possible, disabled pupils and their parents to be consulted in review.  To be completed by summer 2004

5) Enhance knowledge and confidence amongst staff on approaches to teaching   

      pupils working below NC level 1.  SMT to liaise with Learning Trust to secure   

      appropriate trainer.  Training to be in place during autumn 2004

6) Work with Learning Trust to develop guidance and best practice on access to school journeys and educational visits.  SENCO to liaise with Learning Trust spring term 2005

    


	RESOURCES:

· One INSET day in each of the academic years 2003/4 & 2004/5 to be utilised for DDA training
· SMT members to be provided with 1 day each term to support & co-ordinate review of curriculum delivery

· SENCO to be allocated 2 additional training days to develop DDA knowledge.

· £xxx to be allocated for printing of materials

· Learning Trust staff to deliver training programmes on ……….. 

	MONITORING AND EVALUATION:

Progress towards meeting the goals and targets will be monitored by:

· Termly meetings of the governing body’s special needs committee

· As part of the school self evaluation process


	AREA TO BE ADDRESSED:  Accessibility of Information

	GOALS & TARGETS:

1) Develop more accessible teaching resources

2) Increase the availability of written information in other formats

3) Work with the Learning Trust and other schools in Hackney to identify and implement best practice on delivery of information to disabled pupils.



	STRATEGY & IMPLEMENTATION:

1) Audit teaching materials, text books and other information to assess accessibility & areas for development.  To be carried out in conjunction with audit of accessibility to curriculum carried out by Heads of Department by Easter 2004

2) Work with Learning Trust to develop bank of resources accessible in other formats (eg Braille, large print, audio cassette).  SENCO to liaise with Learning Trust over autumn Term 2004
3) Identify wherever possible the preferred method of communication with disabled pupils and their parents/carers.  To be carried out by class teacher/form tutor over autumn term 2004

	RESOURCES:

· £xxx to be allocated to purchase resources

· Heads of Department and/or SENCO to be provided with 1 day to co-ordinate audits



	MONITORING AND EVALUATION:

Progress towards meeting the goals and targets will be monitored by:

· Feedback from parents and disabled pupils

· Termly meetings of the governing body’s special needs committee

· As part of the school self evaluation process




	AREA TO BE ADDRESSED: PHYSICAL ACCESSIBILITY

	GOALS & TARGETS: 

1) To reduce physical barriers to inclusion

2) To work with the Learning Trust to increase accessibility based on the audit of physical access commissioned by the Trust

	STRATEGY & IMPLEMENTATION:

1) A gradual increase in the availability of physical aids to access the curriculum eg enlarged computer screens, specialist seating.  2003-2007

2) Audit of short term steps that could be taken to improve accessibility eg carpeting to ease movement of wheelchairs, colour contrasting, signage.  Action of short term measures the school can implement independently using devolved capital funding.  2004

3) Ensure accessibility is considered in all future purchase decisions of equipment

4) Work with neighbouring schools to share resources where possible 2003-7

5) Work with The Learning Trust to take forward actions identified in the accessibility audit

	RESOURCES:

· £xxxx of the school’s devolved capital will be allocated to improve physical accessibility

· The SENCO will spend 1 day in the autumn term working with staff from the Learning Trust to identify the short term measures identified above

	MONITORING & EVALUATON:

Progress towards meeting the goals and targets will be monitored by:

· Termly meetings of the governing body’s special needs committee

· As part of the school self evaluation process
· Through meetings with the Learning Trust as part of the Trust’s overarching Accessibility Strategy.
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SCHOOL ACCESSIBILITY PLAN : 2003-2007
SCHOOL__________________________________Date__________

Review Date:

	AIMS:




	AREA TO BE ADDRESSED:  Access to the Curriculum

	GOALS & TARGETS:  




	STRATEGY & IMPLEMENTATION:

    


	RESOURCES:

 

	MONITORING AND EVALUATION:

Progress towards meeting the goals and targets will be monitored by:




	AREA TO BE ADDRESSED:  Accessibility of Information

	GOALS & TARGETS:



	STRATEGY & IMPLEMENTATION:



	RESOURCES:



	MONITORING AND EVALUATION:




	AREA TO BE ADDRESSED: PHYSICAL ACCESSIBILITY

	GOALS & TARGETS: 



	STRATEGY & IMPLEMENTATION:



	RESOURCES:



	MONITORING & EVALUATON:

Progress towards meeting the goals and targets will be monitored by:




	                               TRAINING REQUEST


           FOR THE ATTENTION OF 

   THE LEARNING SUPPORT SERVICE

NAME OF SCHOOL_________________________

NAME OF CONTACT________________________
Telephone______________________________________________

Email__________________________________________________

Our school would like to request training for:

(Please tick)

	Teaching Staff
	

	Teaching Assistants 
	

	Governors
	

	Learning Support Assistants
	

	Other School Staff
	


We would like training on:

(Please tick)

	Makaton

	

	Autism awareness

	

	Complex needs
	

	P levels in the numeracy and literacy hours
	

	Supporting pupils with visual impairments
	

	Supporting deaf and partially hearing pupils
	

	Other training (please state)
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