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1. The National and Local Context

The legal and planning framework for special educational needs and provision is drawn together from: 

· Primary legislation and guidance including:

· The Education Act 1996 as amended by the SEN and Disability act 2001;

· Disability Discrimination Act 1995 as amended by the SEN and Disability Act 2001;

· the SEN  Disability Act (SENDA) 2001 and Code of Practice;
· the  SEN Code of Practice and Toolkit 2002;
· related legislation, guidance and circulars;
· corporate and Learning Trust Strategic Plans.
· Key plans within The Learning Trust or to which the Trust is partner:

· the Education Development Plan (EDP) 2002-2007;

· the Behaviour Support Plan and the Children;

· Children and Young People’s Partnership Strategy. 
2. The Hackney Context

Data and a detailed analysis of special educational needs are attached as Annexe 1 to this document. There are a number of key indicators which have shaped the structure of the strategy for sustainable inclusion.

While the number of statements has declined since a peak in 2000, now running at 93% of 2000 levels. However, the number of first time assessments has risen significantly in 2003 suggesting an upward trend in future years in statements.

The majority of statements are in the secondary sector (52%), though the biggest increase is in the statements for pre-school children rising 2% in the last year.

The number of children with statements educated in Hackney mainstream primary schools is high. In the secondary phase of 319 pupils in mainstream education, over 50% are attending schools outside of Hackney. Also if the ratio of children in mainstream schools to special schools is examined there is a distinct difference between phases. In the primary phase there are two children in mainstream for each child in a special school. In the secondary phase the division is almost 50/50.

If the trend in primary need is examined, then the largest increase in assessment is for children on the autistic spectrum, those with complex needs, and those with speech, communication and language difficulties (second largest cohort).

The above raises a number of issues:

· developing provision to meet the changing trends in special educational need;

· moving resources to early identification and intervention by schools and away from  being directly linked to assessment;

· developing the role of Inclusion (SEN) Services to work with schools in developing teaching and learning to meet the needs of children and young people;

· developing secondary school provision for children so there can be continuity from primary mainstream to secondary mainstream;

· developing the role of special schools to meet the most complex needs and in supporting inclusive schooling across Hackney.

In addressing these issues we must ensure that:

· there is common understanding of inclusion;

· the emphasis is on quality of provision;

· school improvement and inclusion are perceived and developed as integral to each other.

In this way we can develop inclusive education in Hackney which is of high quality and can be sustained.

3. Inclusive Learning

3.1 DfES definition of inclusive learning

The DfES have defined an inclusive education service as:

· Inclusion is a process by which schools, local authorities and others develop their cultures, policies and practices to include pupils;

· With the right training, strategies and support nearly all children with special educational needs can be successfully included in mainstream schools;

· An inclusive education service offers excellence and choice and incorporates the views of parents and children;

· The interests of pupils must be safeguarded;

· Schools, local education authorities and others should actively seek to remove barriers to learning and participation;

· All children should have access to an appropriate education that affords them the opportunity to achieve their personal potential;

· Mainstream education will not always be right for every child all the time. Equally just because mainstream education may not be right at a particular stage it does not prevent the child from being included successfully at a later stage.

Inclusive Schooling: children with special educational needs (2001)

3.2 Code of Practice: Principles for Pupils with Special Educational Needs 
The Learning Trust adopts the principles outlined in the SEN Code of Practice, namely:

· A child or young person with special educational needs should have their needs met;

· The special educational needs of children will normally be met in mainstream schools or settings;

· The views of the child or young person should be sought and taken into account;

· Parents have a vital role to play in supporting their child’s education;

· Children with SEN should be offered full access to a broad, balanced and relevant education, including an appropriate curriculum for the Foundation stage, and the National Curriculum.

3.3
The Learning Trust and Hackney : Principles for Pupils with Special Educational Needs 
The Learning Trust identifies six core principles that underpin actions to improve the standards of attainment and progress of pupils with SEN.

	1. Entitlement
	The Learning Trust respects the equal value of all learners. All children have an entitlement to a broad, balanced and accessible curriculum matched to their needs.  All children have an entitlement to have their needs identified, assessed and met as early as possible.

	2. Early Intervention 
	Approaches to special educational needs should be based on early intervention.  Early intervention may be in the early years of a child’s life or early in the history of the need. Identifying and assessing pupil’s special educational needs as early as possible and securing access for each individual to an appropriately challenging curriculum that facilitates learning and ensure the pupil’s development.

	3. Sustainable Inclusion and choice
	All pupils have a right to inclusion within their local and school communities.  Pupils with special educational needs have a right to inclusion within mainstream schools with appropriate levels of support. The Learning Trust recognises that there is a continuum of learning need and will provide a range of provision to meet these needs.  The Learning Trust is committed to increasing the numbers of pupils included in mainstream schools, subject to the wishes of parents and pupils.

	4. Partnership
	In working in partnership with pupils, parent/carers, schools, other agencies and community groups, the knowledge, views and experience of parents/carers is valued and contributes to decision making.  We will seek to promote pupil participation in decision-making about their education as well as work in cooperation with other service providers and agencies to ensure a multi-disciplinary approach to meeting the needs of individual pupils.

	5. Excellence
	The Learning Trust is committed to excellence in service provision for pupils with SEN.  Schools and other services seek to provide quality service for pupils with SEN. Excellence relates to provision for all children and young people, establishing a culture of high aspiration and achievement all, inclusive of children with special educational need. 

	6. Efficiency
	The Learning Trust will show its commitment to children with SEN through the levels of resources made available.  The Learning Trust will make provision that is consistent with high quality and the efficient use of resources.  The Learning Trust has a commitment to reducing, where appropriate, the number of pupils placed in schools out of the borough and to meet the needs of more pupils within the borough.
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4.
Hackney: The Learning Trust’s strategy for sustainable inclusion

In reviewing the development of inclusion of children and young people with special educational needs, we need to set it in the context of the Learning Trust’s approach to the wider concept of inclusion: learning and social.

In education we would define inclusion as developing children and young people so they have

“opportunity to participate fully in all educational, employment, consumer, recreational, community and domestic activities that typify everyday society”.

(adapted from Inclusion International 1996)

The key phrase is “the opportunity to participate fully” as this implies active involvement and choice by the individual.  Also implicit is that inclusion is not simply a deficit model targeted at those groups who are excluded but about the whole community and the benefit derived from valuing diversity.

In education there are two key concepts to support this approach.

Firstly, whilst it is important to identify vulnerable groups and individuals at risk of exclusion, it is equally important not to make qualitative assumptions and distinctions between different groups and individuals. We need to consider all children and young people to be on a continuum of learning. 

The second concept is with regards to the curriculum. With the emphasis on core subjects and school performance there is a danger of perceiving the curriculum as a single entity. However, breadth, balance and relevance is important and that the curriculum provides the framework for learning and is not an end in itself.

These concepts are key to developing sustainable inclusion as it moves the emphasis to quality of provision and learning and away from placement. Therefore, regardless of the setting inclusion is firmly rooted in school improvement.

Sustainable inclusion will be achieved by the development and continuing improvement in the quality of leadership, management, teaching and learning in all education and play settings. This needs to be supported through continuous professional development, access to current research and collaborative approaches to development, evaluation and sharing of effective practice.

Therefore, the strategy for sustainable inclusion is embedded in the priorities and activities of the Education Development Plan.

We aim to support head teachers, teachers, learning support staff and governors to achieve sustainable inclusion by aligning the strategy for special educational needs firmly with school improvement and the quality of education in all schools and settings.

The key development areas of the strategy are:

· Inclusion in Early Years and Play 

· Expanding inclusion in Primary and Secondary Schools 

· Developing the role of Special Schools 

· Participation of Children and Young People

· Developing Partnerships

· Services for sustainable inclusion

· Resources for sustainable inclusion

5.
The future direction of Inclusion and Special Education Needs: 


Strategic Development Areas

5.1 
Inclusion in Early Years and Play

Position statement

The Learning Trust recognises the importance of early identification and intervention, especially so in a child’s early years, so as to ensure the child’s future educational opportunity and progression.  The Learning Trust will work with the Early Years Development and Childcare Partnership (EYDCP) to develop effective practices, which take account of the range of early years settings and ensure children and practitioners have access to appropriate service, support, training and resources. 

Objective

To work with Primary Care Team (Health), the Early Years Development and Childcare Partnership, Early Years and Play providers and other agencies to entitle children with special educational needs to attend settings in their local community by:

· planning sufficient and appropriate places;

· ensuring early identification, assessment and intervention for pre – school children with special educational needs;

· developing co-ordination, challenge and support across all early years and play settings;

· joint working with Sure Start programmes and Children’s Centres;

· supporting planned transitions from home to early years provision and to reception; 

· providing support and information for parents/carers on how to access provision and support services;

· specific training for parents/carers, and full involvement in determining their child’s educational provision.

5.2 
Expanding inclusion in Primary and Secondary Schools

Position statement

The Learning Trust will support schools, children, young people and parents in developing educational opportunity in schools. 

Within the primary phase we will develop the resource bases and introduce enhanced provision.

Within the secondary phase we will develop enhanced provision so that children can have continuity from primary education through to 14-19 and beyond. We will achieve this through ensuring that inclusive education is considered as a key element in the development of the “Secondary Strategy” and the design of the 14-19 curriculum. 

Developing and sharing information on trends of primary need will be important in planning future resource and provision requirements.

Objective

To increase the capacity of Early Years settings, Primary and Secondary schools to meet a diverse range of individual needs, raise the achievement of pupils and increase choice of provision in Hackney by:

· supporting transition between phases of education;

· timely transfer of pupil information; 

· increasing admission of children and young people with special educational needs to secondary schools (mainstream);

· managing admissions in accordance with the SEN Code of Practice;

· extending staff skills and knowledge;

· supporting curriculum design and development across mainstream and specialist settings;

· supporting networks across schools to identify and share effective practice;

· supporting schools to increase curriculum and physical access through the Access Strategy.
5.3
Developing the role of Special Schools

Position statement
The Learning Trust will work with all schools to develop the role of special schools. The Learning Trust believes that special schools should be perceived as specialist schools for inclusion with a broadened and flexible remit to: 

· meet the needs of children and young people with complex learning needs as part of the continuum of provision, including access to further and higher education;

· effective partnership working with mainstream schools, including short term and dual placements;

· support transition of pupils between types of provision;

· support the development of staff expertise in primary and secondary schools;

· working with primary and secondary school staff to develop the curriculum and provision for children and young people;

· facilitate and provide training for teachers and learning support staff;

· develop opportunities for inclusion and involvement in education settings and the wider community.

Objective

To promote partnerships to create a continuum of provision which enables the development and sharing of effective practice and the movement of pupils between mainstream, resourced provision and specialist schools when appropriate by:

· identify and develop a role for special schools as centres of expertise for all schools;

· providing the parent/carer with a choice of provision for her/his child within Hackney;

· the development of specialist staff to extend their skills and expertise to provide for complex needs and providing outreach services;

· supporting networks and collaborative practices across schools and settings;

· developing, identifying and sharing of effective practice on teaching and learning

· supporting transition within and between the different phases of education and between early years settings, mainstream schools, resource bases and specialist provision.

5.4
Participation of Children and Young People

Position statement
The Code of Practice for SEN emphasises the importance of the wishes and feelings of children and young people about their education and reviewing these when decisions are made that affect the child or young person.  The Code states:

“those responsible for special educational provision take into account the wishes of the child concerned, in the light of their age and understanding.”

The Code recognizes this is an area for sensitivity and development with the child or young person. It is important to listen and encourage children and young people to make informed decisions. It is important that the education a child receives equips them with the skills to be as involved as possible in decisions on their education.

We will work with schools, pupils and parents to share effective practice on involving children and young people, implementing programmes of learning that develop their skills and the use of alternative and augmentative communication systems.
Objective

To enable the participation of children and young people in decisions on their education by:

· developing the skills and abilities of children and young people to contribute appropriately  to decision on their education  by support to schools and settings in the development of programmes of learning;

· supporting school staff and services in the development of systems which involve children and young people in determining their provision and effecting change and development in their learning.

5.5
Developing Partnerships

5.5.1
Parents/Carers

Position statement
The Code of Practice states,

”Partnership with parents plays a key role in promoting a culture of co-operation between parents, schools, LEAs and others.  This is important in enabling children and young people with SEN to achieve their potential.”  

We will work in partnership with parents/carers and deliver services in a flexible way, which enables parents to make choices. It is important to inclusive provision that the parent/carer has the confidence that her/his child will receive high quality education with the necessary resources.

Parent Partnership services have a key role to play in ensuring that all parents with children with SEN are supported and have access to all necessary information.  

We need to ensure that information for parents and the procedures enable and encourage parents/carers and pupils to participate fully when statutory assessment process and subsequent reviews are required.

The revised Code of Practice introduced a new Mediation Service for parents. We will ensure that information available about this service is provided for parents and schools. 

Objective

To build the confidence of parents in inclusive learning by:

· working with schools to develop parent partnership and other mediation;

· ensuring procedures and information supports and enables parents to be involved and valued in decisions affecting their child’s education;

· developing parents/carers groups for training, support and to  give parents /carers the confidence that we will listen to them and act on their concerns.

5.5.2 Voluntary Sector and Community Groups

Position statement
For many children and young people with special educational needs schooling is just part of the support and development they require. We must work in partnership with the voluntary sector and community groups so that activities outside of school and those in school are complementary to the development of the child and young person. We will extend this approach to our work with partner organisations such as Connexions and the Learning and Skills Council.

We must also ensure that developments such as Children’s Centres, Extended Schools, community based supplementary schools and Schools Plus Action are inclusive to children and young people and involve those voluntary and community groups. 

Objective

To ensure that we work in partnership with voluntary organization and community groups to provide a complementary and holistic approach to ensuring inclusion and supporting children and young people with special educational needs.

5.5.3
Health, Social Services and other partner agencies

Position statement

The Code of Practice for SEN states:

“All services for children with SEN should focus on identifying and addressing the needs of children and enabling them to improve their situation through:

1 Early identification;

2 Continual engagement with the child and parents;

3 Focused intervention;

4 Dissemination of effective approaches and techniques.

The objective should be to provide integrated, high quality, holistic support focused on the needs of the child.”

In Hackney we need to ensure that we work with partner agencies, and in particular with Health and Social Services, through joint protocols, commissioning etc, in a manner which supports the child/young person, parent/carer and school. We need to jointly develop the culture of partnership where service delivery is shaped by the needs and views of the child/young person, parent/carer and school.

Objective

Work with partner agencies to: 

· develop further co-ordination of multi-professional services in Hackney, in particular with Health and Social Services,  for early identification and intervention for pupils with special educational needs;

· establish the multi-agency training forum;

· develop and implement joint protocols and commissioning.

5.6
Services for sustainable inclusion

Position statement 

We recognise that inclusion has significant implications for all our SEN Services: Education Psychology Service, Learning Support Service, SEN Assessment Team and on other teams in the Learning Trust. There is a need for our services to support and focus on the priorities of leadership, management, teaching and learning. While we will work with the individual child we need to refocus our work with school managers, teachers and learning support staff to meet the professional development needs which sustainable inclusion present. 

As a start we will designate SEN Services as Inclusion (SEN) Services, with appropriate changes in team titles and service focus.

We will work with schools in this to determine the best use of Inclusion Services to make inclusion a reality for children. 

Objective

To ensure that the Learning Trust:

· focuses Inclusion Services work with schools to support sustainable inclusion through school improvement;

· meets its statutory obligations in identifying and assessing pupils; 

· Inclusion Support Services operate within the principles of Best Value and demonstrate they add value they add to school improvement;

· Provides services which are of high quality, responsive to change and work in an integrated way to support schools, children and young people.

5.7
Resources for sustainable inclusion

Position statement

We need to work with schools on the effective use of resources to enable sustainable inclusion. Schools and parents must have the confidence that the funding and other resources will be available to support early identification and effective intervention. Statutory assessment should be perceived as a route to define support for children and young people with complex learning difficulties, not as a means of accessing funding.

We need to develop with schools monitoring methods which focus on the child, inform the planning and decisions at school level, and enable to schools to determine the effective use of resources in raising standards of achievement for all pupils with special educational need. 

Based on information from the above we will review with schools the focus of Inclusion Services and the management of resources so that we can effectively meet the needs of different groups of children and young people.

Objective

To ensure central and delegated resources are allocated and used effectively to enable sustainable inclusion by: 

· developing with schools the A/SEN funding formula and delegation that enables schools to respond flexibly to the needs of pupils at School Action and School Action Plus, including those with statements;

· developing school based monitoring and evaluation processes which support and promote high quality teaching, learning and inclusion;

· reviewing with schools the management of  “whole school” resources; 

· reviewing workforce models to support inclusion

· review with schools the criteria for statutory assessment. 

	                             A PICTURE OF SEN IN HACKNEY


Total Statements

In January 2003, 1,174 statements of special educational need were maintained by The Learning Trust.  Based on the 2001 mid year population estimate for young people aged 0-19, this represents 2.04% of Hackney’s population.  

In 2001, Hackney’s percentage statemented pupils was reported as 2.16%.  This compares with a 2001 London median of 2.13% (data source: SEN Regional Partnership’s May 2002 SEN Benchmarking Club).  

The following table shows how total statements in Hackney have changed each year since 1997.  Figures have been taken on the January count date each year.  
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Although a decrease in the total number of statements maintained since 2000 can be seen, there has been a significant increase in the number of first time assessments undertaken.  The following table shows the number of first time assessments in a calendar year resulting in a statement of SEN.
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It should also be noted that there has been a significant increase in the number of statements issued to children under the age of 5.  In 2002, 35 statements were issued to pre school aged children.  This increased to 54 in 2003.  

In general, pre school aged children holding a statement of SEN have a significant need that is likely to require support throughout their school life.  The impact of this needs to be considered when determining appropriate provision The Learning Trust must make to support young people with special educational needs in the borough.

Of the 1,174 statements maintained by The Learning Trust in January 2003, the majority of statements (52%) support pupils in the secondary sector – peaking in year group 10.  37% of statements support pupils in the primary sector.  5% of statements are for pupils aged 16 to 19.  As mentioned above, the number of pre-school aged children with statements has increased – from 4% in 2002 to 6% in 2003.  
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Placement & Need

An analysis of statements maintained by The Learning Trust broken down by need and placement was carried out in June 2003.  At this point, The Learning Trust maintained 1,222 statements of SEN.  

In summary, placements breakdown as follows:

	Provision
	Number
	Percentage

	Hackney nursery, mainstream school, resource base or unit
	549
	45%

	Hackney special
	282
	23%

	Outborough nursery, mainstream, resource base or unit
	148
	12%

	Out borough special
	98
	8%

	Independent mainstream
	31
	3%

	Independent special
	72
	6%

	Other
	42
	3%

	TOTAL
	1222
	100%


Type of need breaks down as follows:

	Need
	Total Statements
	Percentage

	Autism
	126
	10%

	Behaviour
	169
	14%

	Complex Needs
	53
	4%

	Deaf & partial hearing
	55
	5%

	Learning Difficulties/Moderate Learning Difficulties
	349
	29%

	Medical needs
	50
	4%

	Physical needs
	86
	7%

	Speech & Language
	240
	20%

	Severe Learning Difficulties
	48
	4%

	Specific Learning Difficulties
	13
	1%

	Visual Impairment
	30
	2%

	Not known
	3
	0%

	TOTAL
	1222
	100%


A breakdown of placement by need in greater detail is shown in graphical format at the end of this document.  Analysis of these tables show potential for development in the following areas:

Autism (Aut) – 10% of statemented pupils have autism as a prime need.  The majority of primary aged pupils with autism are placed within Hackney mainstream and special provision.  However at secondary transfer, there are currently few placements made within Hackney mainstream provision.  A significant proportion of secondary aged pupils with autism are placed in schools outside the borough.  Furthermore there is a large cohort of pupils currently in the primary sector nearing secondary transfer stage – of the 101 autistic pupils currently in the primary sector, 22 are in current years 5 and 6.  

Current needs analysis would support development of secondary autistic provision within the borough 

Behaviour (EBD) – 14% of statemented pupils have an emotional behavioral difficulty as a prime need.  In general, statements for pupils with a behavioral difficulty are met within the borough in both mainstream and special provision.  Approximately 2/3rds of the pupils attending school in borough are placed in a mainstream school.   Those pupils attending other authority schools are generally placed in mainstream at parents request.  6% of the total EBD statemented pupils are placed in independent provision – this is generally residential provision.  It should also be noted that a significant amount of pupils with EBD (20 pupils) are currently placed in alternative provision (e.g., Pupil Referral Units, Home Tuition, secure units, etc) pending appropriate school placement.  

Complex Needs (CO) – 4% of statemented pupils have been identified as having a complex need.  This is generally where a child has more than 1 prime special educational need impacting on their access to the curriculum.  The majority of these pupils are placed within Hackney mainstream and special provision and therefore development in this area is not required.  

Deaf & Partial Hearing (DPH) – 4% (55 out of 1,222) of statemented pupils are either deaf or are hearing impaired.  The majority of these pupils are placed outside the borough in either other authority or independent schools.  16% of the DPH cohort (9 out of 55) attend Hackney mainstream and special school (the majority supported in mainstream).  Although the majority of pupils attend out borough provision, the total cohort is relatively small.

Learning Difficulties/Moderate Learning Difficulties (LD/MLD) – this is the largest group of statemented pupils accounting for 29% (349 out of 1,222) of the statemented population.  Over 2/3rds of these students are placed in Hackney mainstream or special provision.  Looking at the total learning difficulties cohort, the majority of pupils attend mainstream provision.  

Medical Needs (Med) – 4% (20 out of 1,222) statemented pupils have a medical need impacting on their access to the curriculum.  The majority are met in Hackney provision with a significant number currently placed in secondary special provision.  

Physical Difficulties (PD) – 7% (86 out of 1,222) statemented pupils have a physical difficulty.  44% (38 out of 86) of the PD cohort attend schools outside the borough.  Of these, a significant number (19) attend a neighbouring authority all age special school.  

Although a relatively low incident need, there may be scope to consider development of provision to support PD pupils and bring students attending outborough provision back into Hackney.

Speech, Communication & Language Difficulties (SL) – This is the 2nd largest cohort of statemented pupils in Hackney.  1/5th (240 out of 1,222) of statemented pupils have a learning difficulty or moderate learning difficulty.  In general, the needs of these pupils are met within the borough.  The majority of those students attending outborough provision are placed within the mainstream sector.  

Severe Learning Difficulties (SLD) – 4% (48 out of 1,222) of statemented pupils have a severe learning difficulty with the great majority placed in special provision.  Approximately 1/3 of the SLD cohort attend schools outside the borough.  

Specific Learning Difficulty (SpLD) – Only 1% of the total statemented pupils (13 out of 1,222) have an identified specific learning difficulty.  The great majority are placed in Hackney mainstream provision.  However 2 pupils have been placed at specialist independent schools.  

Visual Impairment (VI) – 2% (30 out of 1,222) statemented pupils have a visual impairment.  Approximately ½ of these are currently placed in Hackney mainstream provision.  However, at secondary transfer, there is limited provision in borough and students are being supported outside the borough.  Although VI is a low incident need, there are 15 students currently placed in Hackney primary mainstream provision who will need support at secondary transfer.  

Needs Analysis Supporting Tables




Extract from principles Sure Start





Community driven and professionally co-ordinated





All professionals with an interest in children and families should be sharing expertise and listening to local people on service priorities. This should be done through consultation and day to day listening to parents.








EDP Activities 2003-2004





Leadership and Management


School self evaluation


Use of performance data


Curriculum design


Managing transition





Teaching and Learning


Teaching and learning styles


Learning and communicative environment


Assessment for learning


Use of ICT for learning and communication





Partnership


Networks to evaluate, validate and share effective practice


Collaboration and partnership between schools at all levels





Enhancement


Broad curriculum through sport, performing arts, art and music


Community partnerships and learning networks








Early Years Development and Childcare Plan





DfES Strategic Target 19





“The role of Area SENCOs will be to support setting based SENCOs with SEN policy and practice, to support the inclusion of children with SEN in to mainstream settings, to raise the awareness of SEN and disability issues in settings and to advise on strategies and approaches to this and to offer training on SEN issues within the early years as part of the planned programme of training and development”.








Extract from Draft Behaviour Support Plan


2003





There are three important objectives to achieve in order to maximize the learning opportunities of Hackney pupils:





Achieving inclusive education so that as many pupils as possible are educated within the mainstream;


Encouraging positive behaviour and setting boundaries;


Creating a positive environment for learning.





Extract from Draft School Organisation Plan: 2003-2008





The Committee will expect special schools and PRUs to function as a constructive part of the Hackney school community and will encourage close co-operative working both around individual pupils and specialist skill areas.








Audit Commission : SEN Policy Focus Paper


Statutory Assessment and statements of SEN: in need of review (2002)





87.  Our analysis suggests that there could be many advantages in moving towards a school-based approach for funding most special educational needs – but  there are risks. Increased delegation could enable schools to respond quickly and flexibly to more children’s needs without needing to request a statutory assessment and wait for a statement – as in most cases they would already hold the money that a statement would bring within their own budget. It would enable them to make longer-term investments - in particular, developing the skills of their staff to help them respond to the wide range of needs in today’s classrooms.





88.  However, there are also risks associated with this approach. Schools are at different states of readiness in terms of their capacity to manage SEN resources effectively and their knowledge and ability to meet children’s needs.





Audit Commission : SEN Policy Focus Paper


Statutory Assessment and statements of SEN: in need of review (2002





Educational psychologists commonly spend around 30 per cent of their time on statutory assessment, much of which is spent on paperwork. They have a key role to play in advising teachers on how best to respond to the diverse range of needs in the classroom – but statutory assessment – related activities prevent them from spending more time working in schools. Other professionals such as specialist teachers and health therapists are also spending scarce time on statutory assessment.





Ofsted “Effective Schools”





Strong leadership


High expectation


Collaborative work


Clarity of purpose


Effective teaching and learning


Strong ethos and values


Clear role relationship among staff
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SEN2 data

		Total Statements

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		U5		29		34		38		61		49		54		72

		5-10				410		452		476		467		443		435

		11-15		972		620		650		677		649		632		607

		16+		47		52		48		45		57		49		60

		Total		1048		1116		1188		1259		1222		1178		1174

		Initial Statements Prepared in preceding calender year

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		U5		20		25		28		44		32		35		54

		5-10				94		107		116		71		66		80

		11-15		144		67		72		83		35		29		40

		16+		4		2		3		2		1		3

		Total Statements		168		188		210		245		139		133		174

		Initial Statements by placement

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Mainstream		96		125		149		201		113		102		129

		Special		71		63		59		42		24		31		42

		PRU		1		0		2		2		2		0		3

		Total initial stmts issued		168		188		210		245		139		133		174

		Other

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Notes in Lieu Issued		2		2		2		1		2		3		6

		Ceased to Maintain		3		3		5		5		8		4		4

		m/s -> spec transfer						17		20		14		25		15

		spec -> m/s transfer						3		8		1		1		2



&L&"Arial,Bold"&11&EForm SEN2 - Annual Comparison

&L&F, &A&Cpage &P of &N&R&D
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&L&F, &A&R&D

U5
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16+
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Init stmt by plcmt bar
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		36161		36161		36161		36161

		36526		36526		36526		36526
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Init stmt by plcmt pie

		Comparison of placement of initial statement - percentages

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Mainstream		57%		66%		71%		82%		82%		77%		74%

		Special		42%		34%		28%		17%		17%		23%		24%

		PRU		1%		0%		1%		1%		1%		0%		2%

		Tot Initial stmts		168		188		210		245		139		133		174



&L&"Arial,Bold"&USummary of First Time Placements by Year (data source Form SEN2)

&L&9&F, &A&C&9page &P of &N&R&9&D
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m/s -> spec transfer
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2003 data

		

		Age				Total Stmts
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SEN2 data

		Total Statements

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		U5		29		34		38		61		49		54		72

		5-10				410		452		476		467		443		435

		11-15		972		620		650		677		649		632		607

		16+		47		52		48		45		57		49		60

		Total		1048		1116		1188		1259		1222		1178		1174

		Initial Statements Prepared in preceding calender year

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		U5		20		25		28		44		32		35		54

		5-10				94		107		116		71		66		80

		11-15		144		67		72		83		35		29		40

		16+		4		2		3		2		1		3

		Total Statements		168		188		210		245		139		133		174

		Initial Statements by placement

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Mainstream		96		125		149		201		113		102		129

		Special		71		63		59		42		24		31		42

		PRU		1		0		2		2		2		0		3

		Total initial stmts issued		168		188		210		245		139		133		174

		Other

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Notes in Lieu Issued		2		2		2		1		2		3		6

		Ceased to Maintain		3		3		5		5		8		4		4

		m/s -> spec transfer						17		20		14		25		15

		spec -> m/s transfer						3		8		1		1		2



&L&"Arial,Bold"&11&EForm SEN2 - Annual Comparison

&L&F, &A&Cpage &P of &N&R&D
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total stmts bar
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&L&F, &A&R&D
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Init stmt bar

		35431

		35796

		36161

		36526

		36892

		37257

		37622



&L&F, &A&R&D

Total initial stmts issued

Initial statements Issued

168

188

210

245

139

133

174



Init stmt by plcmt bar
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Init stmt by plcmt pie

		Comparison of placement of initial statement - percentages

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Mainstream		57%		66%		71%		82%		82%		77%		74%

		Special		42%		34%		28%		17%		17%		23%		24%

		PRU		1%		0%		1%		1%		1%		0%		2%

		Tot Initial stmts		168		188		210		245		139		133		174



&L&"Arial,Bold"&USummary of First Time Placements by Year (data source Form SEN2)

&L&9&F, &A&C&9page &P of &N&R&9&D
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SEN2 data

		Total Statements

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		U5		29		34		38		61		49		54		72

		5-10				410		452		476		467		443		435

		11-15		972		620		650		677		649		632		607

		16+		47		52		48		45		57		49		60

		Total		1048		1116		1188		1259		1222		1178		1174

		Initial Statements Prepared in preceding calender year

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		U5		20		25		28		44		32		35		54

		5-10				94		107		116		71		66		80

		11-15		144		67		72		83		35		29		40

		16+		4		2		3		2		1		3

		Total Statements		168		188		210		245		139		133		174

		Initial Statements by placement

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Mainstream		96		125		149		201		113		102		129

		Special		71		63		59		42		24		31		42

		PRU		1		0		2		2		2		0		3

		Total initial stmts issued		168		188		210		245		139		133		174

		Other

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Notes in Lieu Issued		2		2		2		1		2		3		6

		Ceased to Maintain		3		3		5		5		8		4		4

		m/s -> spec transfer						17		20		14		25		15

		spec -> m/s transfer						3		8		1		1		2



&L&"Arial,Bold"&11&EForm SEN2 - Annual Comparison

&L&F, &A&Cpage &P of &N&R&D
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Init stmt by plcmt bar
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Init stmt by plcmt pie

		Comparison of placement of initial statement - percentages

				Jan-97		Jan-98		Jan-99		Jan-00		Jan-01		Jan-02		Jan-03

		Mainstream		57%		66%		71%		82%		82%		77%		74%

		Special		42%		34%		28%		17%		17%		23%		24%

		PRU		1%		0%		1%		1%		1%		0%		2%

		Tot Initial stmts		168		188		210		245		139		133		174



&L&"Arial,Bold"&USummary of First Time Placements by Year (data source Form SEN2)

&L&9&F, &A&C&9page &P of &N&R&9&D
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