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EXTENDED SCHOOLS CONSULTATION DOCUMENT

1.
Definitions of an Extended School
The Department for Education and Skills has defined extended schools as those which develop extensively in two directions: firstly, in providing extra activities to their pupils; and, secondly, in reaching out to families and the community as well as to their immediate pupils:

"An extended school is one that provides a range of services and activities often beyond the school day to help meet the needs of its pupils, their families and the wider community."

The Green Paper, 'Every Child Matters', in line with its emphasis on integrated services for children, refers explicitly to the co-location of health and social services on school sites in order to focus on the health and social needs of pupils in addition to their educational needs:

"... promoting full service extended schools which are open beyond school hours to provide breakfast clubs and after school clubs and childcare, and have health and social care support services on site."

Professor Alan Dyson of Manchester University, who has been a leading figure in evaluating the impact of pilot extended schools, attempts to synthesise the two perspectives of extended activities and integrated services in offering this working definition:



"An extended school maximises the curricular learning of its pupils



by promoting their overall development and by ensuring that the 

family and community contexts within which they live are as supportive of learning as possible."

The significant feature in this definition is that learning is set firmly at the centre, though the reach of an extended school stretches to encompass the learning and social needs of families and communities as well as pupils.

In an historical sense, extended schools look back towards the village colleges associated with Henry Morris in Cambridgeshire and the community school movement, and they look forward to the newer concept of neighbourhood learning centres. Whereas community schools incorporated youth provision, adult education and community use on a single school campus, neighbourhood

learning centres envisage the school at the heart of a learning network, brokering learning opportunities with people and groups in the communities around them. Tom Bentley, the Director of the think-tank Demos, captures this vision in his forward looking book, 'Learning Beyond the Classroom':

"Schools would become neighbourhood learning centres, welcoming learners of all ages to contribute to and learn from their range of learning activities. With core public funding, they would evolve into a variety of forms, becoming the focus for social, health and careers services alongside a range of educational programmes. Such centres would work to combine the social, financial, informational and human resources of their local communities with those of a publicly funded, professionally staffed educational system."

Michael Barber and Kay Andrews commend similar scenarios for development, respectively in 'The Learning Game' and 'Extra Learning'.

2.
Extended Schools and Other National Strategies
The concept of extended schools clearly fits into the Government's overriding determination to raise educational standards. It is argued that extra activities and services beyond the traditional school day will bring immediate benefits for pupils and schools, such as generating higher levels of pupil achievement, increasing pupil motivation and enhancing patterns of good behaviour.

Yet the commitment to extended schools goes further than a sole concentration on educational objectives and links into other important Government strategies such as social inclusion and neighbourhood regeneration. The social inclusion agenda is invoked to underpin the range of support programmes for vulnerable children and their families which extended schools are being asked to provide. Such work necessitates closer co-operation between a variety of statutory and voluntary agencies, and the Green Paper, 'Every Child Matters', refers to extended schools as a means of improving joined-up working and of developing new partnerships to involve and support parents.

Extended schools also have a connection with the Government's neighbourhood renewal and regeneration programmes, so that they are increasingly viewed as having an important contribution, through their links with their local communities, to make to the revitalisation of community life and neighbourhood cohesion. Moreover, the Local Government Act of 2000 confers new powers on local authorities which allow them to promote or improve the economic, social and 

environmental well-being of their areas. Extended schools are part of this broad concern to promote the well-being of local families and communities.

The degree to which extended schools are seen as integral to the achievement of the Government's broader priorities is illustrated in this statement from the DfES:



"Extended schools can also contribute to a range of wider targets 



and priorities, including reducing health inequalities, joining up 



children's services, particularly for children and young people



at risk; supporting families; increasing levels of adult skills and 



education; increasing the quantity and quality of childcare, 



including 'wraparound' childcare; and helping more people into



work. And they can play an important part in developing better 



community relations, especially in areas where the community



is fractured along racial or cultural lines."

This is an ambitious scenario, but it may be more difficult to translate this global vision into a programme of discrete activities. The DfES's prescribed core set of services and facilities for extended schools identifies:



-
child care



-
health care and social services



-
study support



-
lifelong learning



-
family learning



- 
parenting support



-
sports and arts 



-
ICT

Yet it might assist an understanding of the potential of extended schools, not by outlining a long list of essential activities, but by delineating a smaller number of dimensions or domains which orient a wide range of potential endeavour to the particular circumstances of each extended school.

It is proposed, therefore, that the Learning Trust should conceptualise a model of an extended school by defining three dimensions or domains: learning, family support and neighbourhood development. These categories also have the advantage of affirming natural linkages with the Government's accent on social inclusion and neighbourhood renewal.

The dimension or domain of learning would include both pupil learning and family learning. Pupil learning programmes consist both of study support and revision sessions, which have a direct bearing on educational attainment, and breakfast clubs, after-school enrichment activities and mentoring schemes, which have an indirect influence on raising standards by enabling pupils to be more motivated and purposeful about making the most of their opportunities at school. Family learning includes the chance for parents and carers to enrol on adult education classes and to learn alongside their children in an intergenerational context.

The dimension of family support signifies a commitment to improve support for parents and families, and can include measures at one level to foster parent education programmes on such issues as child development, understanding the educational system and national curriculum awareness sessions. At another level, family support can mean that parents are offered access to health and social services based on school premises, so that they can seek immediate advice on health and social care in a timely way and in a congenial setting. Building on this access point to their services, professional workers from other agencies can work in liaison with the school to develop targeted programmes which identify the need for intervention at an early stage and which offer appropriate help to vulnerable families.

The dimension or domain of neighbourhood development draws together all those activities which constitute the provision of services to local communities and thereby make the neighbourhood a more vibrant and cohesive place in which to live. At a basic level, schools can open their facilities to the local community, so that sports clubs, community organisations, voluntary groups and tenants' associations have the option of carrying out their activities on school premises. At another level, this concept of the school as 'the hub of the community' can be developed further to position the school as the central locus for the delivery of a variety of community services: one-stop shops signposting the way to the use of specialist services; advice and community services situated at the school; the provision of child care facilities; and access to health and social services for all sections of the community. The disposition of such services on the school site is seen as a crucial element in improving the delivery of services in disadvantaged neighbourhoods. At a more strategic level, the dimension of neighbourhood development presents the possibility of developing a dialogue between schools and local communities which leads to the strengthening of 

neighbourhood networks and fosters active participation in local issues. Within this definition of extended schools, schools can use the richness and diversity of the local community as a backcloth to the curriculum and local community groups can see the school as an ally in the cause of neighbourhood regeneration.

3.
The Development of Extended Schools in Hackney
The development of extended schools is eminently compatible with the overarching objectives of the Learning Trust, which are to raise attainment, improve learning and rebuild public confidence in the education services in Hackney. It is a policy which will also help promote the subsidiary objectives of the Learning Trust, which are to achieve its targets, recruit and retain quality staff, achieve financial security and increase capital investment.

The Learning Trust is the recipient of a number of funding schemes to assist it in the development and implementation of extended schools within Hackney. Through the Standards Fund, it has been allocated resources  to co-ordinate the work required to establish extended schools. Two secondary schools - Hackney Free and Parochial School and Stoke Newington Media Arts School - have received funding through London Challenge to manage the move to become full service extended schools. Additionally, Millfields Community Primary School has benefited from Behaviour Improvement Programme monies to constitute itself as an extended school.

It is the Government's intention that all schools should eventually become extended schools.  Currently, a number of schools have been able to extend their activities by obtaining financial support from the Standards Fund (Out-of-School Hours Learning), the New Opportunities Fund, the School Sport Co-ordinator Programme, the Behaviour Improvement Programme, the family learning programme of the Learning Trust, local regeneration initiatives and Hackney Community College. Additionally, the Learning Trust has now secured income from the Neighbourhood Renewal Fund to support the programmes and activities of extended schools and supplementary schools. This money will allow an expansion of extended schools in the Borough, since the current funding regimes are restricted to co-ordination and management.

The Learning Trust proposes that the model of development for the future will be a cluster approach. Six clusters will be formed, each consisting of one secondary school and five primary schools. The selection of clusters and their participating schools will be guided by the following principles:



i)
the clusters will be based as far as possible on geographical




proximity;



ii)
the clusters will have wherever possible a high degree of




correspondence with the composition of existing clusters of

schools, such as the School Sports Co-ordinator Programme, the Hackney Education Action Zone and the two EiC Action Zones;

iii)
the clusters should include, and draw on the experience of, those schools which have already forged ahead in extending their activities beyond the traditional school day;

iv)
the clusters should also include representation of a school(s) whose practice in terms of extension activities is as yet underdeveloped but will be stimulated by membership of an active cluster and the injection of additional funding;

v)
cluster schools should show a commitment to innovative practice, particularly in demonstrating that they can use the domains of family support and neighbourhood development to promote school improvement and develop learning communities.

Within the cluster model, each school will be encouraged to develop its own menu of activity which is targeted at its own pupils, families and communities. But the advantage of the cluster model is that it allows specialist services and resources to be shared among all the schools of the cluster. Thus, a lead school in a particular cluster might provide a specialism in ICT, sports or the arts which is opened up to the other partner schools. Strategically, partner schools would establish a joint management team across the cluster to determine the nature of the services to be provided and to assume responsibility for the formulation and delivery of the extended programmes within the designated area.

It is proposed that the six clusters should be arranged in this way:



Cluster A



Hackney Free and Parochial



Berger



Lauriston



London Fields



Morningside

St John and St James CE



Cluster B



Clapton Girls'



Baden Powell



Kingsmead



Mandeville



Millfields



Rushmore

Cluster C



Haggerston



Burbage



De Beauvoir



Gayhurst

Sebright



Thomas Fairchild



Cluster D



Stoke Newington



Betty Layward



Grasmere



Grazebrook



Sir Thomas Abney



William Patten

Cluster E



Mossbourne



Amherst



Colvestone



Princess May



Shacklewell



Cluster F



Skinners'



Harrington Hill



Jubilee

Nightingale



Tyssen



Woodberry Down

(The clusters have been formed by the application of a number of processes: the collation and analysis of the checklist on extended schools completed by primary and secondary schools; a range of discussions between the consultant and senior managers at the Learning Trust already familiar with cluster arrangements, such as the Hackney EAZ, the two EiC Action Zones, the School Sport Co-ordinator Programme and the Adult and Community Learning Service; discussions between the Head of Schools Plus, the Out of School Hours Learning Co-ordinator and the consultant to determine the options for the composition of the cluster teams; and a discussion with the primary senior manager of the Standards and School Effectiveness Directorate to check the viability of the cluster arrangements.)

4.
The Next Steps
The Learning Trust proposes that the following steps should be taken to implement its concept of extended schools in Hackney:



i)
schools are asked to respond to the concept of extended




schools, the scope of their reach and the composition of the




clusters as set out in this document by 24 September 2004




(a response form is attached as Appendix A)



ii)
discussions will take place to establish the proposed cluster 




joint management teams, so that they can be in place by




11 October 2004


iii)
the Director of Lifelong Learning and the extended schools




consultant will make visits to each cluster and its 




participating schools by 22 October 2004


iv)
the Learning Trust will set up a co-ordinating team at the 




centre in parallel with the time frame defined above, 




in order to create the conditions for the effective 




implementation of extended schools and to support the 




work of the clusters. 
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