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Introduction
This document outlines The Learning Trust’s policy on the assessment of and support for specific learning difficulty, with particular reference to dyslexia.

The Learning Trust in Hackney has a strong commitment to maintaining high standards, and raising attainments through early intervention, preventative strategies and inclusive education.  

Learning to read and write is one of the major tasks in school and as literacy skills develop they become one of the main tools for gaining access to the rest of the curriculum. 

Difficulty in learning to read and write is likely to impede the rest of a pupil’s learning. This leads to a sense of failure which impairs their confidence as learners and has far reaching consequences.  

Some young people with poorly developed literacy skills are at risk of becoming disaffected. Some are at a disadvantage because they are unduly dependent upon others.

However, with help, most pupils are able to overcome their difficulties and make good progress at school. Nevertheless, there remain some pupils who continue to experience greater difficulty and who require greater support.

Defining specific learning difficulties

The term Specific Learning Difficulty covers a number of related developmental conditions which may range in severity. 

Dyslexia, dyscalculia and dyspraxia all fall under this umbrella. Of these, dyslexia is the most commonly acknowledged specific learning difficulty.

Within these areas:

· Pupils may have difficulties in reading, writing, spelling or manipulating numbers, which are not typical of their performance across a number of other areas. These difficulties can occur in pupils of all abilities and in pupils with additional educational needs. They will have proven resistant to a range of appropriate interventions. 

· Pupils may also have difficulties with short-term memory, with remembering sequences, with organisational skills, with hand-eye co-ordination, with language development and with orientation and directional awareness.

· As with most areas of difficulty, specific learning difficulties lie on a continuum ranging from mild to severe.

The prevalence of dyslexia is disputed but most estimates are in the region of 4% to 15% of children and young people.

The Learning Trust recognises that Dyslexia is a real and complex learning difficulty and that it occurs in young people of all abilities and backgrounds. The Learning Trust adopts the definition from the 1999 Report of the British Psychological Society (BPS) working party 'Dyslexia, Literacy and Psychological Assessment':

"Dyslexia is evident when accurate and fluent word reading and/or spelling develops very incompletely or with great difficulty. This focuses on literacy learning at the 'word level' and implies that the problem is severe and persistent despite appropriate learning opportunities. It provides the basis for a staged process of assessment through teaching.”

(British Psychological Society, 1999, page 18)

The Learning Trust believes

1. Specific learning difficulties lie on a continuum.

2. Best outcomes for a young person with dyslexia are realised when structured and consistent multi sensory interventions are implemented through a partnership between pupil, parents/carers, school and where appropriate, the local authority. 

3. With help, most pupils are able to overcome their difficulties and make good progress at school. The needs of the majority of pupils with specific learning difficulty can be met within mainstream schools from the school’s delegated budget. Support will range from normal differentiation of teaching and learning with support (at School Action) to more specific/ intensive teaching and support. (School Action Plus). 

4. Some pupils will continue to experience greater difficulty and may require greater support. Their problems will be severe and persistent despite appropriate learning opportunities and they may require more intensive support than the school alone can provide. These pupils may be described as being severely dyslexic
5. In concluding that a child/ young person is dyslexic, account must be taken not only of their current literacy skills and academic performance but also of their educational history, history of support, their own view of their difficulties and parental involvement. It is inappropriate to solely rely on discrepancies between a young person perceived ability and their current attainments to conclude that a young person has dyslexia
6. Those with dyslexia have an entitlement to early, appropriate, effective and ongoing support 

7. Those experiencing dyslexia may well also demonstrate secondary concerns such as issues around self esteem etc…. which impairs their confidence as learners. These experiences have far reaching consequences and some young people are at risk of becoming disaffected

The Learning Trust expects that all schools will

1. Have regard to The Special Educational Needs (SEN) Code of Practice which sets out how schools should identify, assess and make provision for pupils with special educational needs.

2. Have systems in place to identify and support pupils showing signs of early difficulties with literacy

3. Actively involve the young person and their parents/carers when identifying or reviewing a need and/or provision

4. Use alternative approaches to teaching and learning in order to promote both access to the curriculum and also the young person’s self esteem and perception of themselves as a successful learner

5. Have provision that ranges from class based differentiation of the curriculum with support (School Action); to more focused support, based on assessment and teaching, and agreed in consultation with external services (School Action Plus).

6. Offer provision that has been researched and shown to be effective (see below)

7. Meet individual pupil needs from the school’s delegated budget unless there are exceptional circumstances. Most pupils with specific learning difficulty fall into the Learning Trust’s category of High Incidence special needs, the funding of which has been delegated to schools.

8. Make training available to all teachers so they have the knowledge and understanding to meet the needs of pupils with dyslexia and have at least one member of staff with more advanced knowledge and skill in this area.

9. Record interventions and document progress over time to evaluate the efficacy of the intervention for each young person

The Learning Trust will

1. Provide central training in basic literacy teaching that is accessible to all staff 

2. Provide schools with information and support to develop effective intervention practices

3. Offer central training in Dyslexia awareness, the skills to implement effective interventions and within this, to promote the Dyslexia Friendly Schools Campaign 

4. Provide consultancy and advisory support to schools, settings and individuals on a range of dyslexia issues including use of resources and technologies via the EPS and Inclusion Team as well as the National Literacy Consultants

5. Undertake statutory assessments where the evidence indicates that the young person’s problems are severe and persistent despite appropriate learning opportunities and the statutory assessment pre-assessment panel has concluded that the young person has very significant literacy acquisition difficulties.

6. Arrange tutorial support at the Dyslexia Institute via the purchased places scheme for those pupils with exceptional literacy acquisition and additional needs e.g. emotional

7. Provide specialist teachers via the Inclusion Team for the small number of exceptional pupils who have a Statement of Special Educational Needs for dyslexia

8. Monitor the effectiveness of its provision through regular sampling of attainments and audits of the level of prevalence of dyslexia in schools

Appendix 1 
Guidance on an Assessment and Planning Framework for professionals
Given the BPS definition it is expected that any conclusions or action planning for a pupil where there is a specific concern about their progress in literacy acquisition, will be informed by an analysis of a range of factors, which may include the following

1. Assessing need

Pupil’s history

· Significant cultural and language factors
· Preschool experience and experience of books

· School attendance

· Changes of school

· Changes of teacher within school

Current levels of attainment
· National Curriculum levels and profiles
· Key gaps in knowledge or skills
· Compensatory strategies used
· Assessments of literacy difficulties

· Pupil response to different types of support
History of support in school/classroom including

· Range of support provided over time including wave 2 ‘catch up’ programmes

· Response to different types of support
· Severity and persistence of the difficulty
Pupils’ perspective
· Interest in learning, particularly literacy

· Motivation

· Attitude to current difficulties

· Perception of self as a learner

Parental involvement

· Family history of similar difficulties

· Strategies to support the child

· Concern about difficulty

2. Providing support

Enhancement of the pupil’s learning environment

· Implementation of Primary National Strategy advice on achieving a ‘Dyslexia-Friendly School’

· Differentiation of curriculum 

· Identifying and working to, the pupils strengths e.g. mind-mapping for visual learners 

· Use of alternative approaches to recording including information and communication technologies 

· Use of structured reading and spelling programmes and multi sensory teaching strategies 

· Support for associated difficulties e.g. sequencing and organizational skills

· Regular monitoring and evaluation as part of the graduated approach to addressing pupil’s needs

Raising awareness /developing skills of teachers and TAs/LSAs  

· Staff awareness of different teaching approaches

· Staff awareness of different learning styles

· Differentiation of curriculum 

· Informed feedback to the child about their performance or behaviour 

Involvement of external/other agencies

· Type of additional support offered: frequency, duration 

· Rate of progress

· View of the professional involved

Appendix 2 
Definitions
Specific learning difficulties: a number of related developmental conditions which may range in severity. Dyslexia, dyscalculia and dyspraxia all fall under this umbrella. Of these, dyslexia is the most commonly acknowledged specific learning difficulty.

Dyslexia: a severe and persistent difficulty in learning to read and / or spell accurately and fluently despite appropriate learning opportunities
Dyscalculia: ‘A condition that affects the ability to acquire arithmetical skills. Dyscalculic learners may have difficulty understanding simple number concepts, lack an intuitive grasp of numbers, and have problems learning number facts and procedures. Even if they produce a correct answer or use a correct method, they may do so mechanically and without confidence. ’

(DfES)

Dyspraxia: an impairment or immaturity of the organisation of movement sometimes    associated with problems of language, perception and thought (The Dyspraxia Foundation). Also known as: Clumsy Child Syndrome; Developmental Co-ordination Disorder (DCD); Minimal Brain Dysfunction: Motor learning Difficulty; and Perceptual-Motor Dysfunction.
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